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Teach With Technology
PresentationEXPRESSTM 
PREMIUM CD-ROM

 

� Teach this chapter’s core content by 
using PresentationExpress, 
which includes Witness History 
audio, interactivities, video, lecture 
outlines, and the ExamView® 
QuickTake assessment tool.

� To introduce this chapter by using 
PresentationExpress, ask stu-
dents with which of the following 
statements they most agree: 
A) War should be avoided at all 
costs. B) War should be fought 
only to save innocent lives. 
C) War is a noble pursuit. D) 
War should be used to gain 
territory and increase power. 
Take a class poll or record students’ 
answers by using the QuickTake 
feature, and discuss their 
responses. Point out that in this 
chapter, students will read about 
the reasons the United States 
entered World War I and the effects 
the war had on the home front. 
Continue introducing the chapter 
by using the chapter opener slide 
show and Witness History audio.

Technology Resources
�  StudentEXPRESS CD-ROM
 

�  TeacherEXPRESS CD-ROM
 

�  PresentationEXPRESS 
PREMIUM CD-ROM

 

� WITNESS HISTORY Audio

� ExamView® Test Bank CD-ROM 
English and Spanish

� Guided Reading Audio, 
Spanish

� Student Edition on Audio

� Witness History DVD, World 
War I: A New Kind of War

� Experience It! Multimedia Pack

For the Teacher
Cowley, Robert. The Great War: Perspectives on the 

First World War. Random House, 2004.
Ellis, John. Eye-Deep in Hell: Trench Warfare in World 

War I. Johns Hopkins, 1976.
Keegan, John. The First World War. Vintage Books, 

2000.
Travers, Tim. How the War Was Won. Pen & Sword 

Books, 2005.

For the Student
L2

 

Cooper, Michael L. Hell Fighters: African 
American Soldiers in World War I. Lodestar 
Books, 1997.

L3
 

Wallas, Sarah and Svetlana Palmer, eds. Intimate 
Voices from the First World War. William 
Morrow, 2004.

L4
 

Reed, John. Ten Days That Shook the World. 
Penguin, 1990. First published 1919.
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Chapter 6 169

Chapter-Level Resources
Letter Home (English and 

Spanish), Preread the Chapter, 
Vocabulary Builder, Reading Strategy, 
Social Studies Skills Practice, 
Enrichment, Issues Connector, 
Chapter Tests
� Test Prep With Document-Based 

Assessment
� AYP Monitoring Assessments
� ExamView® Test Bank CD-ROM
� Guided Reading Audio (Spanish)
� Student Edition Audio

Previewing the Chapter
� WITNESS HISTORY Explain that 

World War I was fought mostly in 
Europe. The war had been raging 
for over two years before the 
United States entered the con-
flict. The United States fought 
alongside the Allies’ weary troops. 
Ask students to describe how the 
arrival of American troops boosted 
Allied morale. Read the selection 
aloud, or play the audio.

 

Witness History Audio CD, 
American Soldiers Arrive 
“Over There”

� Analyzing the Visuals Have 
students study the photo of the 
American soldiers arriving in 
France. Ask What does the 
image tell you about the mood 
of the World War I era? (The 
French were grateful for help from 
the United States.)

� Focus Write the Chapter Focus 
question on the board. Tell stu-
dents to keep this question in 
mind as they read the chapter. 
Then, have students preview the 
section titles in this chapter.

� Preread Have students complete 
the chapter’s Preread the Chapter 
Worksheets. Teaching Resources, 
pp. 8–9

The following Teacher’s Edition strategies are suit-
able for students of varying abilities.

L1
 

Special Needs Students, pp. 171, 172, 175, 176, 
183, 184, 186, 191, 193, 194, 200, 204, 205 SN

L2
 

English Language Learners, pp. 171, 172, 176, 
183, 184, 186, 191, 193, 194, 204, 205 ELL

L2
 

Less Proficient Readers, pp. 171, 172, 175, 176, 
183, 184, 186, 191, 193, 194, 200, 204, 205 LPR

L4
 

Advanced Readers, pp. 177, 182, 190, 196, 202 
AR

L4
 

Gifted and Talented Students, pp. 177, 182, 190, 
196, 202 GT

Have students access Web Code nee-
7901 for the Note Taking Study Guide 
Online, as an alternative to the Reading 
and Note Taking Study Guide booklet.

WITNESS HISTORYWITNESS HISTORY AUDIO

American Soldiers Arrive “Over There”
During World War I, nearly 4 million American soldiers 
went “over there”—to France—to help the Allies 
win the war. A British volunteer nurse working 
near the front in France described the arrival of 
the new American troops:

“I pressed forward with the others to watch the United 
States physically entering the War, so god-like, so 
magnificent, so splendidly unimpaired in comparison 
with the tired, nerve-racked men of the British Army. So 
these were our deliverers at last, marching up the road 
to Camiers in the spring sunshine!”

—Vera Brittain, Testament of Youth

Listen to the Witness History audio to learn more 

about America in World War I.

Chapter Preview
Chapter Focus Question: What caused the 
United States to become involved in World War I, 
and how did the United States change as a result 
of its involvement?

Section 1 
From Neutrality to War

Section 2 
The Home Front

Section 3 
Wilson, War, and Peace

Section 4 
Effects of the War

American
soldier’s 
helmet

American 
recruitment 
poster

Use the 
at the end of this chapter to preview 
chapter events.

Note Taking Study Guide Online
For: Note Taking and American Issues Connector
Web Code: nee-7901

World War I–era 
airplane

�  A French couple greets American soldiers in 
France in 1918.
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11 

Step-by-Step 
InstructionSE

CT
IO

N

Objectives
As you teach this section, keep students 
focused on the following objectives to help 
them answer the Section Focus Question and 
master core content.

• Identify the causes of World War I.

• Describe the course and character of the 
war.

• Explain why the United States entered the 
conflict on the side of the Allies.

Prepare to Read
 

Background Knowledge
Remind students of the conflict leading 
up to the Civil War and how the war 
was fought. Have them predict what 
might cause a world war and how the 
causes may be different.

Set a Purpose
� WITNESS HISTORY Read the selec-

tion aloud, or play the audio.

 

Witness History Audio CD, 
To Fight or Not to Fight?

Ask Why did the United States 
shift its position from neutral-
ity to involvement? (Americans 
were angered at ruthless acts of 
injustice.) Why might the Germans 
have destroyed Louvain? (Possible 
answer: to demonstrate their power)

� Focus Point out the Section Focus 
Question, and write it on the board. 
Tell students to refer to this ques-
tion as they read. (Answer appears 
with Section 1 Assessment answers.)

� Preview Have students preview 
the Section Objectives and the list of 
Terms and People.

�  
 

Using the Paragraph 
Shrinking strategy (TE, p. T20), 
have students read this section. As 
they read, have students 
identify the causes of World War I, 
the conditions facing soldiers, and 
the reasons for U.S. involvement. 
Reading and Note Taking Study Guide

Use the information below and the following resource to teach students the high-use word 
from this section. Teaching Resources, Vocabulary Builder, p. 11

High-Use Word Definition and Sample Sentence
 

ally n. person, nation, or group joined with another for a common purpose
With his Open Door Policy, John Hay hoped to make an ally of China by 
protecting the two countries’ mutual trade interests.

L3

L3

11SECTION
WITNESS HISTORYWITNESS HISTORY AUDIO

From Neutrality to War
Objectives
• Identify the causes of World War I.

• Describe the course and character of the war.

• Explain why the United States entered the 
conflict on the side of the Allies.

Terms and People
Alsace-Lorraine
militarism
Francis Ferdinand
William II
Western Front

casualty
contraband
U-boat
Lusitania

Zimmermann note

Reading Skill: Identify Causes As you read, 
identify the causes of World War I, the conditions 
facing soldiers, and the reasons for U.S. 
involvement.

Why It Matters In 1914, nationalism, militarism, imperialism,
and entangling alliances combined with other factors to lead the
nations of Europe into a brutal war. The war quickly stretched
around the globe. The United States remained neutral at first but
ended up abandoning its long tradition of staying out of European
conflicts. Section Focus Question: What caused World War I, and why
did the United States enter the war?

What Caused World War I?
Until 1914, there had not been a large-scale European conflict for

nearly one hundred years. However, bitter, deep-rooted problems
simmered beneath the surface of polite diplomacy. Europe was sit-
ting on a powder keg of nationalism, regional tensions, economic
rivalries, imperial ambitions, and militarism.

Nationalism and Competition Heighten Tension Nationalism,
or devotion to one’s nation, kick-started international and domestic
tension. In the late 1800s, many Europeans began to reject the earlier
idea of a nation as a collection of different ethnic groups. Instead,
they believed that a nation should express the nationalism of a single
ethnic group. This belief evolved into an intense form of nationalism
that heightened international rivalries. For example, France longed
to avenge its humiliating defeat by a collection of German states in
1871 and regain Alsace-Lorraine, the territory it lost during that con-
flict. Nationalism also threatened minority groups within nation-
states. If a country existed as the expression of “its people,” the major-
ity ethnic group, where did ethnic minorities fit in? 

A 1917 cartoon shows the 
German leader William II 
considering the U.S. flag 
looming on the horizon. �

To Fight or Not to Fight?
When war broke out in Europe in 1914, the United 
States decided to stay neutral. However, incidents 
like the senseless destruction of Louvain, a medieval 
university town in Belgium, by German troops turned 
American opinion against Germany.

“For two hours on Thursday night I was in what for 
six hundred years had been the city of Louvain. The 
Germans were burning it . . . the story . . . was told to 
us by German soldiers incoherent with excesses; and 
we could read it in the faces of the women and 
children being led to concentration camps and of the 
citizens on their way to be shot.”

—American journalist Richard Harding Davis,
August 1914

World War I

Causes of
the war

Nature
of warfare

Reasons
for U.S.

involvement
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Chapter 6 Section 1 171

Teach
 

What Caused World 
War I?

Instruct
� Introduce: Key Term Ask stu-

dents to find the key term militarism 
(in bold) in the text. Then, write it 
on the board, say it aloud, have stu-
dents say it with you, and provide 
them with the definition. Ask Why 
did militarism make it more dif-
ficult to avoid the outbreak of 
war? (Militarism made it more 
tempting to resort to violence and to 
use weapons that had been stock-
piled in the arms race.)

� Teach Explain that there were 
multiple causes of World War I. Ask 
How did many Europeans’ idea 
of nationalism change in the late 
1800s? (They began to reject the idea 
of a nation with different ethnic 
groups and turn toward the idea of a 
nation representing a single ethnic 
group.) How did France’s loss of 
Alsace-Lorraine add to tension 
in Europe? (France wanted to 
reclaim the land from Germany.) 
What predictors of war were in 
place before fighting began? 
(European countries increased the 
size of their armies, navies, and 
weaponry. They also made alliances.) 
Why did European countries 
form so many alliances? (Possible 
responses: to protect themselves; to 
strengthen their defense because a 
country is stronger fighting with an 
ally than alone; to deter other coun-
tries from entering into war with 
them because the aggressor would be 
fighting not just one nation, but also 
its allies)

� Analyzing the Visuals Have stu-
dents study the graph on this page. 
Ask them to summarize the infor-
mation presented and predict the 
effect of the relative sizes of the 
armies and navies on the outcome of 
the war.

Answer

Caption Germany; Britain

L1
 

Special Needs Students L2
 

English Language Learners L2
 

Less Proficient Readers

This section introduces and reviews several social 
studies terms. To help students master these terms, 
write the following in a column on the board: nation-
alism, militarism, and imperialism. Discuss each root 
word and how the suffix -ism changes the meaning 
of the root words.

Have students create flashcards with the term on 
one side and its definition on the other. Then, pair 
students and have them quiz each other, using the 
flashcards. Students can add other terms that are 
new to them. Have students incorporate the terms 
into sentences explaining the causes of World War I.

L3

Military Strength, 1914

Germany

Austria-Hungary

Russia

France

Britain

United States

200,000 troops

SOURCE: Encyclopædia Britannica Online, 2005; The Pity of War, Niall Ferguson 

2 large warships

Building the War Machine
In the early 1900s, European 
countries raced to keep up with one 
another’s military might. Below, work-
ers build artillery in Essen, a German 
city, in 1904. According to the chart, 

which country had the largest army in 

1914? Which had the largest navy?

The spread of the theory of Social Darwinism did not help soothe the com-
petitive instinct. Social Darwinism applied biologist Charles Darwin’s ideas
of natural selection and “survival of the fittest” to human society. Social
Darwinists believed that the best nation would come out ahead in the con-
stant competition among countries.

Nationalism also destabilized old multinational empires such as Austria-
Hungary and the Ottoman Empire. This was particularly true in the Balkan
region of southeastern Europe. For example, when Serbia emerged as an inde-
pendent nation in 1878, it challenged the nearby empire of Austria-Hungary in
two ways: by trying to gain territory controlled by the empire, where Serbs lived,
and by the example it offered to Austria-Hungary’s diverse peoples.

The nationalist sentiments of the period sometimes spilled over into the eco-
nomic goals of each nation. Industrial output, trade, and the possession of an
overseas empire were the yardsticks of wealth and greatness. The leading
industrial nations competed for lands rich in raw materials as well as for places
to build military bases to protect their empires. Britain already had a large
empire, and France commanded a smaller one. But Germany, Italy, Belgium,
Japan, and the United States also rushed to join the imperial race. Together,
industrialized nations jostled among themselves as they carved colonies out of
Africa, claimed islands in the Pacific, and began to nibble away at China.

Militarism Produces an Arms Race For some European leaders, the question
was not so much if a great war would start but when. To prepare, leaders
increased the size of their armies and stockpiles of weapons. No nation readied its
war machinery more than Germany. By 1914, it had a huge standing army and
the largest, deadliest collection of guns in the world. It also built up its navy
enough to rival Britain’s, the world’s strongest at that time. To keep up, Britain,
too, increased the size of its navy. A spirit of militarism, or glorification of the
military, grew in the competing countries and fueled this arms race even more.

The contest between Germany and Britain at sea and between Germany,
France, and Russia on land guaranteed one important thing: The next major
war would involve more troops and more technologically advanced weapons
than ever before. Machine guns, mobile artillery, tanks, submarines, and air-
planes would change the nature of warfare.
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172 World War I and Beyond

Independent Practice
Have students use Web Code nep-
0602 to access the Geography Inter-
active map and then answer the map 
skills questions.

Monitor Progress
As students fill in their organizers, 
circulate to make sure that they under-
stand the causes of World War I. For 
a completed version of the graphic 
organizer, see Note Taking 
Transparencies, B-95.

Answers

Map Skills

1. Review locations with students.
2. The Allies were located both east and west 

of Germany. As a result, Germany had to 
divide its armies to protect both borders. 
Germany had only indirect access to the 
Atlantic Ocean, which made shipping sup-
plies more difficult.

3. The front moved eastward from France 
into Belgium.

 

Nationalism heightened tensions among 
ethnic groups, exacerbated territorial 
disputes, and increased economic com-
petition. Militarism led to new weapons 
technology and created an arms race. 
Overall, these two factors increased 
competition among nations and aggra-
vated existing tensions.

L1
 

Special Needs Students L2
 

English Language Learners L2
 

Less Proficient Readers

To reinforce the concept of alliances, ask students to 
suppose that they came across two groups of class-
mates involved in a fight and each group asks them 
to join their side. Ask students to determine good 

points and bad points of staying out of the fight or 
getting involved. Have them explain how they would 
decide whom to help.
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Conic Projection

Allies, 1917
Central Powers, 1917
Neutral countries, 1917
Front line, 1914
Front line, 1915–1916
Front line, 1917
Russian offensive, 
June–September 1916
Battle site

Alliances Make Nations Overconfident and Reckless European leaders
also prepared for war by forming alliances. Before 1914, two major ones emerged.
Germany, Austria-Hungary, and Italy joined together in the Triple Alliance
(although Italy never fought with it). Opposed to the Triple Alliance was the Triple
Entente, made up of France, Russia, and Great Britain. Alliances emboldened
leaders to act recklessly. They knew that if they did declare war, powerful allies
were obligated to fight along with them. No country wanted to be seen as an unre-
liable partner. As years passed, European leaders thought less of the advantages of
peace and more of the possible benefits of war. Some also hoped that a foreign war
would help to smooth over domestic problems.

Assassination Hurtles Europe Toward World War On June 28, 1914,
Archduke Francis Ferdinand, heir to the throne of Austria-Hungary, and his
wife Sophie left for what they thought would be a routine visit to Sarajevo (sar
uh YAY voh), the capital city of the Austro-Hungarian province of Bosnia. But a
handful of young Bosnians had other plans for the archduke and his wife. These
men were ethnic Serbs who believed that Bosnia rightfully belonged to Serbia,
and they saw Francis Ferdinand as a tyrant. After the archduke’s driver made
a wrong turn, Gavrilo Princip, one of the conspirators, noticed the couple in the
car, pulled a pistol from his pocket, and fired it twice. First Sophie and then
Francis Ferdinand died. People around the world were shocked by the senseless
murders. But no one expected that they would lead to a great world war.

How did nationalism and militarism both work to push Europe 
toward war?

World War I, 1914–1917

Map Skills The war on most 
fronts was a stalemate by 1916.
1. Locate:  (a) Belgium, 

(b) Western Front, (c) Battle 
of Verdun

2. Location  What challenge 
did Germany’s location 
present to its pursuit of 
victory in the war?

3. Synthesize Information  
Describe the movement of 
the opposing lines of the 
Western Front between 1914 
and 1917.

Vocabulary Builder
ally–(AL ì) n. person, nation, or 
group joined with another for a 
common purpose

For: Interactive map
Web Code: nep-0602

hsus_te_ch06_s01_s.fm  Page 172  Wednesday, December 3, 2008  3:35 PM



Chapter 6 Section 1 173

The Fighting Begins

Instruct
� Introduce Ask students to preview 

the Primary Source quotation and 
Quick Study chart on the next page. 
Explain that the new technology of 
warfare required soldiers to respond 
in ways that they had not needed to 
in previous wars. Ask students why 
armies might have wanted to use 
chemical weapons in trench warfare.

� Teach Have students explain what 
is meant by the red heading “Alli-
ances Cause a Chain Reaction.” Ask 
pairs of students to create a series of 
cause-and-effect charts explaining 
this chain reaction, which led to the 
involvement of multiple European 
countries in World War I. Have stu-
dents examine the photograph on 
this page and its caption. Ask What 
does an army sacrifice when it 
commits to the protection pro-
vided by a trench? (mobility) 
What is a stalemate? (a situation 
in which neither side can make any 
further worthwhile action; a tie) 
Why was the war on the Western 
Front at a stalemate? (Trench 
warfare and the use of new defensive 
weapons, such as machine guns, 
resulted in massive yet roughly equal 
numbers of casualties from attacking 
armies.)

Answer

Caption The development of machine 
guns and more powerful artillery made cir-
cumstances deadly for infantry soldiers on 
the ground. From a trench, soldiers had pro-
tection from shells and the spray of machine 
gun bullets.

Chemical Warfare Modern chemical warfare was 
first introduced in World War I in the form of poison 
gas. The use of the gas did not have a significant 
effect on the course of the war, mainly because pro-
tective measures such as gas masks were quickly 
developed. Still, poison gas inspired terror.

The Geneva Protocol of 1925 banned the use of 
chemical weapons, but not their production. As a 
result, these weapons continued to be used in war. 

The Nazis used Zyklon-B gas in World War II to kill 
millions in extermination camps. The United States 
used herbicides, such as Agent Orange, in Vietnam. In 
1992, an international treaty called for the complete 
ban of production, stockpiling, and use of chemical 
weapons by 2007. The international community is 
still refining this agreement to rid the world of chemi-
cal weapons.

L3
The Fighting Begins

Everything was in place for a great conflict—nationalist ambitions, large
armies, stockpiles of weapons, alliances, and military plans. The nations of
Europe were hurtling like giant trains toward a great collision. Archduke Francis
Ferdinand’s assassination was the incident that triggered this conflict.

Alliances Cause a Chain Reaction Soon after the assassination, Kaiser
William II, the German emperor, assured Austria-Hungary that Germany
would stand by its ally if war came. Confident in Germany’s support, Austria-
Hungary then sent a harsh ultimatum to Serbia demanding Serbia’s total coop-
eration in an investigation into the assassination. When Serbia did not agree to
all of the demands, Austria-Hungary declared war on July 28, 1914.

Because of the alliance system, what otherwise might have been a localized
quarrel quickly spread. In early August, Russia mobilized for war to help its ally
Serbia against Austria. This caused Germany to declare war against Russia.
France, Russia’s ally, promptly declared war against Germany. The very next
day, Germany declared war against neutral Belgium, so that it could launch an
invasion of France through that small country. Great Britain, which had trea-
ties with France and Belgium, immediately declared war against Germany. In
less than one week, the Central Powers of Germany and Austria-Hungary were
at war against the Allied Powers of Britain, France, Russia, and Serbia. The
Ottoman Empire later joined the Central Powers.

German soldiers fought through Belgium and moved southwest into France,
toward Paris. Then in September, with the German advance only 30 miles from
Paris, the French and the British counterattacked and stopped the German
forces near the Marne River.

Deadly Technology Leads to Stalemate After the
Battle of the Marne, the Germans settled onto high
ground, dug trenches, and fortified their position. When
the French and British attacked, the German troops used
machine guns and artillery to kill thousands of them. The
French and British then dug their own trenches and used
the same weapons to kill thousands of counterattacking
Germans. Soon, 450 miles of trenches stretched like a
huge scar from the coast of Belgium to the border of Swit-
zerland. Although fighting went on in Eastern Europe,
the Middle East, and in other parts of the world, this
Western Front in France became the critical battle front.
The side that won there would win the war.

The war dragged on for years, and it was hideously
deadly—much more so than anyone had expected. The
primary reason for the length of the war and its deadly
nature was the simple fact that the defensive weapons of
the time were better and more devastating than the
offensive ones. Generals on each side threw their sol-
diers into assaults against the enemy without fully con-
sidering the new technology. Charging toward trenches
that were defended by artillery, machine guns, and rifles
was futile. In virtually every battle on the Western
Front, the attacking force suffered terribly. Even the use
of poison gas did nothing to benefit the offense, despite
its horrifying effects. Ineffective offensives and effective
defensives produced only a deadly stalemate.

War in the Trenches
German soldiers hunker down in a 
shallow trench that stretches into the 
distance to protect themselves from 
enemy fire. How did new technology 

make defenses such as trenches 

necessary?
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� Quick Activity Show students 
World War I: A New Kind of War 
on the Witness History DVD.  
Then discuss how and why World 
War I was new in terms of weaponry 
and the experiences of those fighting it.

Independent Practice
Have students continue to fill in the 
graphic organizer from the beginning 
of the section, adding a description of 
the nature of war.

Monitor Progress
As students fill in their graphic organ-
izers, circulate to make sure that they 
understand the nature of warfare in 
World War I. For a completed version of 
the graphic organizer, see Note Taking 
Transparencies, B-95.

Answers

Caption artillery field guns

 

Both sides embraced trench warfare as a 
response to the change in military tech-
nology. The trenches offered protective 
defenses.

Communication in the Trenches Although 
some trenches had a system of wires or cables to 
provide telephone service, both sides also used 
messenger dogs or carrier pigeons to communicate. 
Although well trained, both dogs and pigeons could 
be injured while carrying messages or arrive too late 
to make a difference. However, in 1918, a pigeon 
saved the American 77th Division from almost certain 

destruction. The Americans were caught behind 
enemy lines and under heavy bombardment from 
their own artillery units. They released a pigeon with 
their location and this frantic message: “For heaven’s 
sake, stop it.” Although missing an eye and a leg, the 
pigeon reached the Allied lines. It delivered the mes-
sage, and the shelling was stopped. The bird was 
later awarded a Distinguished Service Cross.

Deadly Technology of World War I

Improved machine guns could fire 600 bullets
per minute.

These long-range cannons caused more casualties
than any other type of weapon.

Gases such as chlorine, phosgene, and mustard gas
could kill, blind, or burn their victims.

German U-boats, or submarines, used torpedoes as
well as on-deck guns to sink ships.

Both sides tried to develop vehicles that could go over
the rough ground and barbed-wire barricades of no
man’s land, with limited success.

Planes were used for reconnaissance, bombing, and
fighting but did not prove decisive.

Machine guns

Artillery field
guns

Poison gas

Submarines

Tanks and
armored cars

Airplanes

The Reality of Trench Warfare The stalemate led to gruesome conditions
for the men in the trenches of the Western Front. The soldiers battled the
harsh conditions of life often as fiercely as they attacked the enemy. They
developed “trench foot” from standing for hours in wet, muddy trenches. They
contracted lice from the millions of rats that infested the trenches. Dug into
the ground, the soldiers lived in constant fear, afraid to pop their heads out of
their holes and always aware that the next offensive might be their last.

Even on a quiet day, soldiers could be killed by snipers or a surprise gas
attack, like the one described by French officer Paul Truffaut at Verdun:

“The special shells the men call “shells on wheels” 
[shells filled with poison gas] are whizzing by continuously. They explode silently and 
have no smell but can be deadly. They killed several men yesterday. One of my men 
refused to put his mask on because he couldn’t smell anything. All of a sudden, he was 
dizzy, foaming at the mouth and his skin went black, then he went rigid and died.”

—Paul Truffaut, March 5, 1917

In between enemy lines was an area known as “no man’s land.” Artillery bar-
rages had blasted no man’s land until any fields, trees, or homes, that had once
existed there, were charred beyond recognition. Soldiers went “over the top” of
their trenches into this muddy, nearly impassable wasteland when they attempted
to attack the entrenched enemy.

Casualties—or soldiers killed, wounded, and missing—mounted first in
thousands, then hundreds of thousands, and finally in millions. Almost one mil-
lion French soldiers were killed or wounded in just the first three months of the
war. The Germans lost only slightly fewer. In two battles in 1916—Verdun (ver
DUHN) and the Somme (suhm)—the British, French, and Germans sustained
more than 2 million casualties. The British suffered 60,000 casualties on the
first day alone at the Somme and achieved virtually nothing. And still the stale-
mate dragged on.

Why did both sides embrace trench warfare as a strategy 
to win the war?

Horror of Modern Warfare
Although gas masks were soon 
developed to counter poison gas, 
gas attacks were still particularly 
horrifying to soldiers. According to 

the chart, which type of weapon 

caused the most casualties?

WITNESS HISTORY DVDWITNESS HISTORY DVD

Watch World War I: A New Kind of 

War on the United States Witness 
History DVD to learn more about the 
nature of warfare during World War I.
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Wilson Urges Neutrality

Instruct
� Introduce Remind students of the 

ways militarism and nationalism 
affected Europeans. Discuss with 
students the extent to which milita-
rism and nationalism affected Amer-
icans’ positions on the war.

� Teach Ask Why did some Ameri-
cans not want to enter the war 
in Europe? (They believed in isola-
tionism, did not think that their 
interests were directly threatened, 
and believed that it would be costly.) 
Create a two-column chart on the 
board, labeling one column “Ameri-
can Positions” and the other “Goals.” 
Ask volunteers to fill in the chart 
with the three main positions held 
by Americans and their main goals. 
Then, have students use the chart to 
summarize the shift in Americans’ 
perspectives of the war from 1914 
to 1915.

� Analyzing the Visuals Direct 
students’ attention to the political 
cartoon. Ask How is President 
Wilson portrayed? (He is por-
trayed as the distinguished gentle-
man trying to calmly, but sternly, 
resolve a dispute.)

Independent Practice
Have groups of three students each 
take on the role of an isolationist, an 
interventionist, and an international-
ist. Ask each student to write a state-
ment in support of his or her position. 
Tell them to be prepared to share their 
position statements with the class.

Monitor Progress
Ask students to share their position 
statements without identifying their 
position, and have the class explain 
which one it is.

Answers

 

Wilson feared that if the United States 
entered the war, Americans of different 
national backgrounds would be angry or 
might turn against one another.

Analyzing Political Cartoons
1. brutal, ruthless
2. Possible response: The cartoonist favors 

the internationalist view: play an active 
role in working toward peace, but do not 
enter the war.

L1
 

Special Needs Students L2
 

Less Proficient Readers

This section introduces several social studies terms. 
To help students master these vocabulary terms, 
write the following terms in a column on the board: 
isolationist, interventionist, and internationalist. 
Discuss each word part, focusing on meaning. Dis-
cuss how the suffix -ist changes the meaning of the 
roots.

Word Part Definitions:
isolate: to separate
intervene: to get involved
national: relating to or belonging to a nation
inter-: among, between
-tion: state or quality of
-ist: one who practices

L3
Wilson Urges Neutrality

As the war spread in Europe, President Woodrow Wilson called
for Americans to be “impartial in thought as well as action.” In a
“melting pot” nation that tried to make Americans of peoples from
diverse origins, Wilson did not want to see the war set Americans
against one another. At first, most Americans viewed the conflict
as a distant European quarrel for land and influence. Unless the
nation’s interests were directly threatened, Americans wanted no
part of it. They preferred to maintain what they viewed as tradi-
tional American isolation from European disputes. Still, many
Americans felt the war’s effects and few were truly impartial in
thought. Most held a preference for one or another combatant,
and many businesses benefited from the increased demand by
warring nations for American goods.

Americans Have Divided Loyalties In 1914, one third of
Americans were foreign-born. Many still thought of themselves in
terms of their former homelands—as German Americans, Irish
Americans, Polish Americans, and so on. With relatives in Europe,
many people supported the nation in which they were born.

Some German Americans in the Midwest and some Irish Amer-
icans along the East Coast felt strongly that the Central Powers
were justified in their actions. Many Americans had emigrated from Ger-
many or Austria-Hungary. Millions of Irish Americans harbored intense
grudges over the centuries of Great Britain’s domination of their homeland.
They hoped that Ireland would gain its independence as Britain became
entangled in the war. Many Jewish Americans who had fled Russia to escape
the Czarist regimes’ murderous pogroms against Jews hoped for Russia’s
defeat.

Most Americans, however, sided with Britain and France, both of which
had strong historic ties with the United States. America’s national language
was English, its cultural heritage was largely British, and its leading trading
partner was Britain. France had aided the American cause during the Revo-
lutionary War.

American Opinion Crystallizes No event at the beginning of the war swayed
American opinion more than the vicious German invasion of neutral Belgium.
German soldiers marching through Belgium committed numerous atrocities,
killing unarmed civilians and destroying entire towns. British journalists and
propagandists stressed, and sometimes exaggerated, the brutality of the Ger-
mans’ actions. Americans might have only dimly understood the causes of the
war, but they clearly perceived the human cost of the war for Belgium.

Eventually, three distinct positions on the war crystallized among Americans.
One group, the isolationists, believed that the war was none of America’s business
and that the nation should isolate itself from the hostilities. A second group, the
interventionists, felt that the war did affect American interests and that the
United States should intervene in the conflict on the side of the Allies. A third
group, the internationalists, occupied the middle ground. Internationalists
believed that the United States should play an active role in world affairs and
work toward achieving a just peace but not enter the war.

Why did President Wilson fear that the war would set 
Americans against one another?

Analyzing Political Cartoons

The Question of Neutrality In this 
1916 cartoon, President Wilson tries to 
neutralize German Kaiser William II’s 
bloody sword (representing Germany’s 
policy of unrestricted submarine war-
fare) by pointing it toward the ground.
1. How does the cartoonist portray 

Kaiser William II?
2. What position do you think the

cartoonist holds on American
involvement in the war?
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Neutrality Gives Way 
to War

Instruct
� Introduce: Key Terms Ask stu-

dents to find the key terms contra-
band and U-boats (in bold) on this 
page. Write both terms on the board. 
Direct students’ attention to the 
map in the Infographic on the page. 
Ask How might a U-boat be able 
to stop the delivery of contra-
band from one country to 
another? (U-boats could sink the 
ship carrying contraband.)

� Teach Use the Numbered Heads 
strategy (TE, p. T23) to discuss the 
reasons why the United States 
entered the war. Ask Why did Ger-
many violate its promise to 
spare unarmed ships even at 
the risk of drawing the United 
States into the war? (Students 
may mention Germany’s desperate 
situation and its resulting desperate 
acts. Students may also state that 
Germany believed that it could win 
the war before the United States 
became fully involved.) What do 
you think might have happened 
if the Germans had kept their 
pledge not to sink another 
unarmed ship? (Students may 
argue that the United States would 
not have entered the war. They may 
speculate that Britain still would 
have defeated Germany.) Direct stu-
dents’ attention to the Infographic on 
this page. Ask a volunteer to read the 
paragraph and map caption aloud. 
Ask students to use the timeline to 
summarize the shift in Americans’ 
attitudes toward entering the war.

� Quick Activity Display Color 
Transparency: German U-Boat. Use 
the lesson suggested in the trans-
parency book to guide a discussion 
about the importance of the new 
submarine technology in warfare. 
Color Transparencies A-85

L1
 

Special Needs Students L2
 

English Language Learners L2
 

Less Proficient Readers

Organize students in groups of four. Have each group 
work together to review the text under one of the 
following red headings: “Britain Blockades Ger-
many,” “German Submarines Violate Neutral Rights,” 
“Wilson Prepares for War,” and “America Enters the 
War.” Have each group write a one- or two-sentence 
summary of their subsection. Ask groups to share 
their summaries. Then, ask questions that require stu-

dents to use their knowledge of the section content. 
For example, ask What are two reasons why the 
United States decided to enter the war? (Ger-
man submarines were sinking passenger ships that 
carried Americans. Germany attempted to entice 
Mexico into entering the war on the Central Powers’ 
side by promising in the Zimmermann note to return 
Texas to Mexico after the war.)

L3

INFOGRAPHIC

On May 7, 1915, the British passenger ship Lusitania cruised 
off the coast of Ireland. The German submarine U-20, lurking 
underwater, sighted the ship and fired a torpedo into its 
starboard side. It sank within 20 minutes, killing nearly 1,200 
passengers. Among the dead were 128 Americans.
 The sinking of the Lusitania was part of Germany’s sub-
marine blockade of Britain. The sinking of passenger ships 
carrying American neutrals angered the United States when it 
occurred in 1915 and again in 1916. Nonetheless, in early 1917, 
desperate German leaders declared unrestricted submarine 
warfare—causing the United States to enter the war.

During World War I, German U-boats, like the U-166
shown below, destroyed more than 11 million tons 
of Allied shipping and killed nearly 14,000 people. 
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Neutrality Gives Way to War
An internationalist, President Wilson sincerely desired peace in his country

and around the world. Between the start of the war in 1914 and America’s entry
into it in 1917, Wilson attempted to use his influence to end the conflict among
the warring countries. He failed in this great effort. Ultimately, he also failed to
keep the United States out of the war.

Britain Blockades Germany Early in the war, British leaders decided to use
their navy to blockade Germany to keep essential goods from reaching the other
country. International law generally allowed contraband goods, usually defined
as weapons and other articles used to fight a war, to be confiscated legally by any
belligerent nation. Noncontraband goods, such as food, medical supplies, and
other nonmilitary items, could not be confiscated. Britain, however, contested the
definition of noncontraband articles. As the war continued, Britain expanded its
definition of contraband until it encompassed virtually every product, including
gasoline, cotton, and even food—in spite of international law.

German Submarines Violate Neutral Rights Germany responded by
attempting to blockade Britain—even though it lacked the conventional naval
forces to do so. Instead, in February 1915, Germany began sinking Allied ships
using its U-boats, or submarines. The reality of the German blockade struck
America on May 7, 1915, when a German U-boat sank the British passenger
liner Lusitania off the coast of Ireland. German officials correctly claimed that
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Independent Practice
� To help students understand a polit-

ical cartoon and analyze the reasons 
why the United States entered 
World War I, have them complete 
the worksheet Interpreting a Politi-
cal Cartoon: World War I. Teaching 
Resources, p. 19

� Direct students to the HISTORY 
MAKERS feature on Jeannette Rankin 
at the end of this section. Have stu-
dents write a letter responding 
either positively or negatively to 
Rankin’s decision to vote against the 
war. Students’ letters should explain 
clearly why they support or oppose 
Rankin’s decision.

� Have students read the Primary 
Source quotation by Woodrow Wil-
son on the last page of this section. 
Pair students and have those pairs 
make a two-column chart comparing 
Wilson’s approach to war in 1914 
and his approach in 1917.

� Have students complete the graphic 
organizer from the beginning of the 
section by adding the reasons for 
U.S. involvement in the war.

Monitor Progress
As students fill in their graphic 
organizer and worksheet, circulate to 
make sure that they understand the 
reasons for U.S. entrance into World 
War I. For a completed version of the 
graphic organizer, see Note Taking 
Transparencies, B-95.

Answers

Thinking Critically
1. Germany promised not to sink another 

unarmed passenger ship without warning.
2. Ships often were unable to deliver their 

cargo because they were torpedoed and 
sunk by German U-boats.

L4
 

Advanced Readers L4
 

Gifted and Talented Students

Organize students in groups of three or four. Assign 
each group to create a talk show discussing whether 
America should join World War I. Have one student 
in each group assume the role of the talk-show host, 
while the other two students act as guests. Guests 
should have opposing viewpoints regarding the U.S. 

position on the war. Students should prepare for 
their roles by developing pertinent questions and 
answers based on information in the text. Then, ask 
each group to present their show to the classroom 
audience.

An American
poster condemning
U-boat warfare � 

� Dramatic newspaper 
illustrations of the 
sinking of the Lusitania
contributed to public
fury in the United States. 
The sinking of an unarmed             
and unresisting ship violated
international law. 

May 7, 1915 
German U-boats 
sink the Lusitania.

March 24, 1916
Germany breaks promise 
by sinking the Sussex.

February 1, 1917
Germany resumes 
unrestricted
submarine warfare. 

1915 19171916

September 1, 1915 
Germany promises not to 
sink unarmed passenger 
ships without warning.

May 4, 1916
Germany again 
promises not to 
sink unarmed ships.

April 6, 1917 
U.S. declares
war on Germany.

the ship was carrying ammunition and other contraband. Americans protested
that an unarmed and unresisting ship should not be sunk without first being
warned and provided with safety for its passengers. President Wilson was
stunned but still wanted peace. “There is such a thing as a man being too proud
to fight,” he told his fellow citizens. “There is such a thing as a nation being so
right that it does not need to convince others by force that it is right.”

Germany helped to keep the United States out of the war by eventually prom-
ising not to sink any more passenger ships. But in 1916, Germany violated that
promise by sinking the unarmed French passenger ship Sussex. Another storm
of protest erupted in America. Again, Germany pledged not to sink unarmed
ships. This promise, called the Sussex Pledge, would not last long.

Wilson Prepares for War President Wilson wanted to remain at peace, but
even he must have realized the futility of that hope. At the end of 1915, Wilson
began to prepare the nation for war. Many believed that “preparedness” was a
dangerous course that could actually provoke war. Even so, Congress passed
two pieces of legislation in 1916 to prepare for the possibility of U.S. involve-
ment. The National Defense Act expanded the size of the army, and the Naval
Construction Act ordered the building of more warships.

Still, Wilson hoped to avoid the conflict. In 1916, he ran for
reelection with the slogan, “He kept us out of war.” It was a
close election, but Wilson won a narrow victory over Republi-
can Charles Evans Hughes.

Thinking Critically
1. Timeline Skills  How did Germany try to 

pacify the United States after the sinking 
of the Lusitania?

2. Recognize Effects What effect did 
Germany’s U-boat campaign have on 
Allied shipping?
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Objectives
• Identify reasons for entering a war.

• Debate the considerations involved in 
deciding to enter a war.

Background Knowledge
Ask students to identify the reasons 
why the United States entered into 
World War I. Remind them that at 
first, the country remained neutral. 
Then, ask students about the War on 
Terrorism that followed the terrorist 
attacks in 2001. Do students think 
that the United States was justified in 
beginning that war?

Instruct
� Point out that the timeline shows 

previous wars and the reason why 
the United States entered each. Ask 
In general, why has the United 
States entered into past wars? 
(because Americans’ rights, free-
doms, or safety were threatened) Do 
you think the United States 
could enter a war in which the 
entire population supported its 
decision? (No; some people will 
always oppose war.)

Monitor Progress
� Have students complete the Issues 

Connector Worksheet, America 
Goes to War. Check students’ work to 
make sure that they grasp the 
aspects of the issue. Teaching 
Resources, pp. 15–18

� Remind students to complete their 
American Issues Journal work-
sheets. Review their work for accu-
racy. Reading and Note Taking 
Study Guide

Answers

Transfer Activities
1. George believes that the government 

should do whatever is necessary to protect 
Americans from terrorism. Hehir believes 
that war should be a last resort in extreme 
cases when there is no other solution.

2. Hehir might not have supported the deci-
sion to enter World War I because inno-
cent American civilians had been killed.

3. For more information, have students 
access Web Code neh-7902. 

The War on Terrorism Following the attacks on 
September 11, 2001, the United States made fighting 
terrorism and ensuring homeland security top priori-
ties. The government strengthened and reorganized 
its intelligence services and passed the Patriot Act as 
part of the increased security measures. Among the 
act’s most hotly debated provisions were new laws 
allowing the federal government easier access to pri-
vate records.

President George W. Bush declared war against ter-
rorism in general and against al Qaeda (also spelled 
al-Qaida) in particular. President Bush outlined 
strategies to fight the war. These included preventing 
terrorist attacks before they occur, denying weapons 
of mass destruction to outlaw regimes and their ter-
rorist allies, and bringing democracy to nations in the 
Middle East.

L3

L3

America Goes to War

When should 
America go to war?

U.S. soldiers 
patrol the streets 
in Baghdad, Iraq.

War on Terrorism After the terrorist attacks of 2001, the United States 
invaded Afghanistan and Iraq as part of the War on Terrorism. The war 
aimed to track down the perpetrators of the terrorist attacks and to 
prevent future attacks by promoting democracy in the Middle East.

“The use of military force against 
terrorist networks and regimes 
abetting their crimes is certainly 
justifiable. . . . Our leaders are, in my 
judgment, morally obligated to use 
as much force as necessary . . . to 
protect innocent Americans and 
other potential victims of terrorism.”

—Robert P. George, professor,
Princeton University

“When you make the argument that 
there is a ‘just war,’ what you are say-
ing is that there is an aggression, a 
major offense is being committed 
and you do not have any other way 
to protect people from that aggres-
sion except to use force.”

—Reverend J. Brian Hehir,
Catholic theologian

TRANSFER Activities

1. Compare  Why does Professor George support the War on 
Terrorism? Why does Reverend Hehir oppose it?

2. Analyze  Do you think Hehir would have supported the decision to 
enter World War I? Explain.

3. Transfer  Use the following Web site to see a video, try a 
WebQuest, and write in your journal. Web Code: neh-7902

A newspaper 
announces 
America’s entry 
into World 
War I on 
April 6, 1917.

1812 War of 1812               
Americans fight to stop Britain from 
seizing American ships and sailors.

1860s Civil War                     
North and South fight over slavery, 
states’ rights, and preservation 
of the Union.

1917–1918 World War I      
United States goes to war after 
Germany violates American neutrality.

1940s World War II                
The Japanese attack on Pearl Harbor 
draws America into the conflict.

1960s–1970s Vietnam War  
United States fights to halt spread 
of communism in Southeast Asia. 

Over the years, the United States has 
had many motives for going to war. The 
nation has gone to war to protect itself, 
gain economic benefits, aid its allies, 
expand its borders, or increase its power 
and influence. Under what circumstances 
is war justified? Americans debate this 
issue each time the country fights. Use 
the timeline below to explore this 
enduring issue.
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Assess and Reteach
 

Assess Progress
� Have students complete the Section 

Assessment.

� Administer the Section Quiz. 
Teaching Resources, p. 26

� To further assess student under-
standing, use Progress Monitoring 
Transparencies, 91.

Reteach
If students need more instruction, 
have them read the section summary.

Reading and Note Taking 
Study Guide

Adapted Reading and 
Note Taking Study Guide

Spanish Reading and 
Note Taking Study Guide

Extend
Assign students the Enrichment work-
sheet, Create an Illustrated Timeline: 
Buildup to World War I, and have 
them complete the activity. Teaching 
Resources, pp. 13–14

Answer

 

Germany twice violated its promise not 
to sink unarmed passenger ships and 
sent the Zimmermann note to Mexico, 
proposing a German-Mexican alliance 
that would return Texas, New Mexico, 
and Arizona to Mexico following 
Germany’s victory in the war.

Section 1 Assessment
 

1. Sentences should reflect an understand-
ing of each term or person listed.

2. When Austria-Hungary declared war on 
Serbia after an archduke was shot in 
Bosnia, alliances that had been formed 
by European countries came into play, 
drawing much of Europe into the con-
flict. The United States entered the war 
when Germany began jeopardizing 
Americans’ rights and safety.

3. Paragraphs should present the three 
main causes of the U.S. entry into the 
war: the German violation of neutral 
shipping rights, German desperation 
caused by the British blockade of Ger-
man ports, and the Zimmermann note.

4. Because of the deadly weapons being 
used, both sides dug trenches, so neither 
side could advance.

5. Isolationists believed that the United 
States should stay completely neutral. 
Internationalists believed that the 
United States should work toward peace. 

Interventionists believed that the United 
States should enter the war on the side 
of the Allies.

6. because of German threats to Americans’ 
security

For additional assessment, have students access 
Progress Monitoring Online at Web 
Code nea-0603.

L3

L3

L1 L2

L2

L4

11SECTION

Assessment Progress Monitoring Online
For: Self-test with vocabulary practice
Web Code: nea-0603

Comprehension
1. Terms and People For each item 

below, write a sentence explaining its 
significance to the outbreak and course 
of World War I.
• militarism
• Francis Ferdinand
• William II
• casualty
• U-boat
• Lusitania

2. Reading Skill: 
Identify Causes Use your chart to 
answer the Section Focus Question: 
What caused World War I, and why did 
the United States enter the war?

Writing About History
3. Quick Write: Identify Causes List

each cause of U.S. entry into World 
War I, and then organize them in order 
of importance. Finally, turn your list 
into a paragraph describing the causes 
of U.S. involvement in the war.

Critical Thinking
4. Draw Conclusions Why did a stale-

mate develop on the Western Front?
5. Compare Points of View Compare 

the three positions Americans took on 
the issue of whether or not the United 
States should enter the war.

6. Synthesize Information Why did 
the United States decide to enter the 
war and fight on the side of the Allies?

Jeannette Rankin (1880–1973)
In 1916, Jeannette Rankin became the 
first woman elected to Congress. 
Committed to women’s rights, 
she was also a dedicated 
pacifist. She and 49 other 
members of Congress 
voted against declaring 
war on Germany in 1917. 
Twenty-four years later, in 1941, she 
was the only member of Congress to vote 
against the declaration of war against 
Japan. “As a woman,” Rankin said, “I 
can’t go to war, and I refuse to send 
anyone else.” She lost her bid for 
reelection in the election years that 
followed both votes.

America Enters the War Wilson did not have much time to enjoy his victory.
In early 1917, two events occurred that helped to push the United States into the
war. American trade with the Allies had sustained Britain and France in the
war, while the British blockade of Germany had stopped the flow of American
goods to the Central Powers. As far as Germany was concerned, desperate times
demanded desperate measures.

In January 1917, suffering severe supply shortages
due to the blockade, Germany took action. First, German
Foreign Minister Arthur Zimmermann sent a  telegram
to Mexico. The Zimmermann note proposed an alliance
with Mexico, stating that if the United States declared
war on Germany, Mexico should declare war on the
United States. In return, after a German victory, Mexico
would get back the states of Texas, New Mexico, and
Arizona, which it had lost in 1848 after its defeat in the
Mexican-American War. The telegram was intercepted
by the British, who gave it to American authorities. Next,
Germany once again announced unrestricted submarine
warfare against Britain.

Although most leaders knew Mexico had no inten-
tion of attacking the United States, Americans were
shocked by the publication of the Zimmermann note.
Even Wilson no longer called for peace. On April 2,
1917, he asked Congress for a declaration of war
against Germany:

“The world must be made safe for democracy. Its peace 
must be planted upon the tested foundations of political liberty. . . . We are but one of 
the champions of the rights of mankind. We shall be satisfied when those rights have 
been made as secure as the faith and the freedom of nations can make them.”

—Woodrow Wilson, April 2, 1917

Congress responded on April 6, 1917, with a declaration of war. Wilson’s long
struggle to keep America at peace was over. 

What German actions led the United States to enter 
World War I?
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22 

Step-by-Step 
InstructionSE

CT
IO

N

Prepare to Read
 

Background Knowledge
Remind students of the causes of the 
U.S. entrance into World War I. Ask 
them to predict the effect that the 
country’s entrance into the war might 
have on politics, the economy, and peo-
ple’s attitudes at home.

Set a Purpose
� WITNESS HISTORY Read the selec-

tion aloud, or play the audio.

 

Witness History Audio CD, 
Supporting the War

Ask Why would the government 
want citizens to support the war 
effort? (A war requires citizens to 
make sacrifices. Without their sup-
port, conducting the war would be 
more difficult.)

� Focus Point out the Section Focus 
Question, and write it on the board. 
Tell students to refer to this ques-
tion as they read. (Answer appears 
with Section 2 Assessment answers.)

� Preview Have students preview 
the Section Objectives and the list of 
Terms and People.

�  
 

Using the Paragraph 
Shrinking strategy (TE, p. T20), 
have students read this section. As 
they read, have students summarize 
the impact of the war on the home 
front. Reading and Note Taking 
Study Guide

Use the information below and the following resource to teach students the high-use words 
from this section. Teaching Resources, Vocabulary Builder, p. 11

High-Use Word Definition and Sample Sentence
 

conserve v. to keep from wasting
We are encouraged to conserve our natural resources.

objective n. something worked toward; goal
The Allies’ objective was to win the war.

L3

L3

Objectives
As you teach this section, keep students 
focused on the following objectives to help 
them answer the Section Focus Question and 
master core content.

• Analyze how the American government 
mobilized the public to support the war 
effort.

• Describe opposition to the war.

• Outline significant social changes that 
occurred during the war.

WITNESS HISTORYWITNESS HISTORY AUDIO

S
E

C
T

IO
N22

American Home Front

Social changeOppositionMobilization

The Home Front
Objectives
• Analyze how the American government 

mobilized the public to support the war effort.

• Describe opposition to the war.

• Outline significant social changes that 
occurred during the war.

Terms and People
Selective Service Act
Bernard Baruch
CPI
George Creel

conscientious objector
Espionage Act
Great Migration

Reading Skill: Summarize As you read, 
summarize the key points made in the section in a 
chart like the one below.

Why It Matters Before the war, the federal government played a
minor role in the daily lives of most Americans. But during World
War I, the government assumed new powers. It regulated indus-
trial and agricultural production, worked to shape public opinion,
and established a new military draft. While war required sacrifice,
it also brought new economic opportunities and many Americans
migrated to other parts of the country in search of these oppor-
tunities. The war permanently changed Americans’ relationship
with their government. Section Focus Question: How did the war affect
Americans at home?

America Mobilizes for War
War affects many things, but its greatest impact is on the lives of

ordinary people. People fight, sacrifice, and sometimes die in war.
People work to produce the food that soldiers eat and the guns that
soldiers fire. People shape the information that others receive about
the war. War may be the result of conflicts between nations, but it
touches the lives of millions of individuals.

Building an Army When the United States entered World War I,
the United States Army was only a fraction of the size of European
armies. To build the army, President Wilson encouraged Americans
to volunteer for service and pushed Congress to pass the Selective
Service Act. The act, which Congress passed in May 1917, autho-
rized a draft of young men for military service in Europe. On the

� Girl Scouts collect peach pits to be used in gas-mask filters.

Supporting the War
While soldiers trained to fight in the war, Americans 
on the home front supported the war by working in 
war industries, lending money to the government, 
and conserving food to feed the troops abroad.

“Perhaps it will not be long before we will read each 
day long lists of American boys killed or wounded in 
the trenches of France. There will be boys in those lists 
that you know, boys that I know. And as our eyes film 
over with tears it will be at least some comfort to us to 
be able to say, ‘I am helping too. I am saving food for 
the boys who are fighting.’”

—Committee on Public Information bulletin,
July 1917
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Teach
 

America Mobilizes 
for War

Instruct
� Introduce: Key Term Ask stu-

dents to find the key term Selective 
Service Act (in bold) in the text. 
Analyze the meaning of each word of 
the term. Ask Why might the gov-
ernment institute a draft? (to 
increase the size of its army)

� Teach Draw a three-column chart 
on the board with the headings 
“Military,” “Economy,” and “Public 
Opinion.” Discuss and record the 
changes to each brought about by 
the U.S. entrance into the war. Draw 
students’ attention to the image and 
bar graph on this page. Ask How 
did industry change during the 
war? (The government took a more 
active role, identifying war goods to 
be produced and their price.) Why 
did Hoover encourage food con-
servation? (so that more food would 
be available for the troops) Why did 
the government establish the 
Committee on Public Informa-
tion? (to develop and maintain sup-
port for the war)

� Quick Activity Display Color 
Transparency: Supporting the War. 
Use the lesson in the transparency 
book to guide a discussion about the 
use of propaganda during World 
War I. Color Transparencies A-86

Independent Practice
Have students suppose that they live 
in the United States in 1917. Have 
them write letters to the editor 
explaining how people on the home 
front can support the war effort and 
why it is important. Students’ letters 
should be logically presented and 
include information from the section.

Monitor Progress
� As students work on their letters, 

circulate to ensure they understand 
the impact of mobilization on Ameri-
cans on the home front.

� As students complete their charts, 
circulate to make sure that they 
understand how the war affected the 
American home front. For a com-
pleted version of the chart, see Note 
Taking Transparencies, B-96.

Answer

Caption by 20 percent

Conscription The World War I draft, or conscrip-
tion, began when President Wilson instituted the 
Selective Service Act of 1917. The draft ended when 
the war ended. In 1940, President Franklin Roosevelt 
instituted the Selective Training and Service Act, 
which created the first peacetime draft in the United 
States, as well as the Selective Service System. The 
draft remained in effect until 1973 when military ser-
vice became voluntary.

The Selective Service System has changed signifi-
cantly since the Vietnam conflict. Prior to 1971, if a 
man could demonstrate full-time student status, then 
he could qualify for a student deferment. (So far, only 
men have been drafted.)

Though the draft ended in 1973, American males 
are still required by law to register for Selective Ser-
vice when they reach the age of 18. This requirement 
was suspended in 1975, but reinstituted in 1980.

L3

Rising U.S. Production, 1915–1918
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* In 1916, agricultural output did not increase above 
   the 1914 levels.
SOURCE: The American Home Front, James L. Abrahamson

first day of its enactment, June 5, 1917, more than 9.6 million Americans regis-
tered for the draft and were assigned a number. The government held a “great
national lottery” in July to decide the order in which the first draftees would be
called into service. Blindfolded, Secretary of War Newton D. Baker pulled
number 258 out of a jar. The group of men assigned that number became the
very first draftees.

Over the course of the war, more than 24 million Americans registered for the
draft. Of these, about 2.8 million were actually drafted into the armed forces.
Including volunteers, the total number of American men in uniform during
World War I reached nearly 4.8 million. More than 4 million of these were sent
to help the Allies in France.

Constructing a War Economy While the Selective Service Commission
raised an army, President Wilson worked to shift the national economy from
peacetime to wartime production. This process proved slow and frustrating.
First, the Council of National Defense, which was formed in August 1916, cre-
ated an array of new federal administrative agencies to oversee different phases
of the war effort. Individual agencies regulated food production, coal and petro-
leum distribution, and railway use. In practical terms, this meant that the gov-
ernment determined what crops farmers grew, what products industries
produced, and how supplies moved around on the nation’s trains.

Problems and administrative overlap soon led to the creation of the War
Industries Board (WIB). The WIB eventually became independent of the Coun-
cil of National Defense. Headed by Bernard Baruch (buh ROOK), an influential
Wall Street investment broker who reported directly to the President, the WIB
regulated all industries engaged in the war effort. Baruch’s agency determined
what products industries would make, where those products went, and how
much they would cost. The system of free enterprise was curtailed to fulfill the
nation’s acute need for war materials. Americans realized that they had to coop-
erate rather than compete in order to defeat the Central Powers.

What Baruch did for industry, future U.S. President Herbert Hoover achieved
for agriculture. As head of the Food Administration, he set prices high for wheat
and other foodstuffs to encourage farmers to increase production. He also asked

Wartime Production
These women worked during the war 
inspecting bullets for rifles. Accord-

ing to the graph, by what percentage 

did manufacturing increase between 

1915 and 1918?
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Opposition and Its 
Consequences

Instruct
� Introduce: Key Term Point out 

the term conscientious objectors 
(in bold) in the text. Examine each 
word in the term. Explain that con-
scientious objectors are people who 
cannot fight in a war because of 
their moral or religious beliefs. 
Then, have students read the Vocab-
ulary Builder term and definition. 
Have students compare and contrast 
the terms objectors and objective.

� Teach Discuss with students the 
ways the government encouraged 
public support for the war, such as 
using patriotic postcards similar to 
the one on this page. Draw a two-
column chart on the board with the 
headings “Opposition” and “Conse-
quences.” Have volunteers suggest 
forms of opposition from the text. 
Then, ask students to identify 
resulting consequences of opposi-
tion to the war. Record their sugges-
tions in the chart. Ask How did 
some men evade the draft? (They 
refused to cooperate with the Selec-
tive Service process, or claimed to be 
conscientious objectors.) What hap-
pened to those men? (They were 
often court-martialed and impris-
oned or treated badly.) Why do you 
think NAWSA decided to sup-
port the war? (Possible answer: 
They thought that it would be con-
sidered more responsible and patri-
otic if they supported the soldiers, 
government, and America by drop-
ping their peace initiatives. They also 
might have hoped that an increase in 
membership would further the cause 
of suffrage once the war ended.) Why 
did some people fear that the 
Espionage Act would erode 
Americans’ civil liberties? (The 
Espionage Act restricted individual 
rights by limiting freedom of speech 
and press.)

Answer

 

The U.S. government instituted the draft 
to build its military, dictated a change in 
industry and agriculture to meet the 
needs of wartime, and also began the 
Committee on Public Information to 
convince Americans that the war effort 
was worthwhile and just.

L4
 

Advanced Readers L4
 

Gifted and Talented Students

Remind students that President Wilson instituted the 
draft with the signing of the Selective Service Act. 
Although the draft ended after World War I, it was 
reinstated during World War II, and remained in 
place until the 1970s. Today, male citizens age 18 to 
25 are still required to register, although the military 
is all voluntary.

Have students research opinions on the draft, 
including the issue of requiring women to register. 
Have them prepare a brief but thorough argument 
supporting or opposing reinstatement of the draft or 
the inclusion of women in the registration and draft 
process.

L3

Americans to conserve food as a patriotic gesture. If the American people ate
less, then more food could be shipped to American and other Allied soldiers
fighting the war overseas. To this end, Hoover instituted wheatless Mondays
and Wednesdays, meatless Tuesdays, and porkless Thursdays and Saturdays.

Shaping Public Opinion Hoover’s efforts would have been fruitless if the
American people did not believe in supporting the war. Most Americans did not
understand the reasons for the war in 1914, and many questioned why the
United States became involved in 1917. It was the job of the Committee on
Public Information (CPI)  to educate the public about the causes and nature of
the war. The CPI had to convince Americans that the war effort was a just cause.

Wilson appointed George Creel as the director of the CPI. A former journalist
and a passionate admirer of American institutions, Creel combined education
and a widespread advertising campaign to “sell America.” The CPI distributed
75 million pamphlets and 6,000 press releases, and it assembled an army of
75,000 speakers who gave lectures and brief speeches on America’s war aims
and the nature of the enemy. In addition, the CPI designed, printed, and distrib-
uted millions of posters that dramatized the needs of America and its allies. The
CPI also stressed the cruelty and wickedness of the enemy, particularly Ger-
many, which in some cases aggravated resentment toward German Americans.
Still, using these methods, Creel and the CPI earned widespread support for the
American war effort.

How did the United States ready its military, economy, 
and people for war?

Opposition and Its Consequences
The CPI’s work was important because Americans did not always peacefully

agree with one another about the war. Members of two large ethnic groups,
German Americans and Irish Americans, tended to oppose the Allies for dif-
ferent reasons. Swept up in patriotic fervor, some people treated German
Americans with prejudice, or intolerance. Other Americans were pacifists who
opposed war for any reason. To quiet dissent, or differing opinions, the govern-
ment acted in ways that sometimes trespassed on individual liberties.

Resistance to the Draft Without a doubt, the draft created controversy. Some
Americans believed it was an illegal intrusion of the federal government into their
private lives. Some men refused to cooperate with the Selective Service process.
They were often court-martialed and imprisoned. Others simply tried to avoid the

draft. Perhaps as many as 12 percent of men who
received draft notices never responded to them.

Another group resisted the draft by becoming
conscientious objectors, people whose moral or reli-
gious beliefs forbid them to fight in wars. In theory, the
Selective Service Act exempted from combat service
members of “any well recognized religious sect or
organization . . . whose existing creed or principles
forbid its members to participate in war.” In practice,
this policy was widely ignored. Some conscientious
objectors were treated badly by their local draft
boards, and others were humiliated in training camps.
As America’s participation in the war increased,
however, the government improved its treatment of
conscientious objectors.

Noble Goals
Postcards like this one emphasized 
Wilson’s goal of making the world 
“safe for democracy.”

Vocabulary Builder
conserve–(kuhn SERV) v. to keep 
from wasting
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� Analyzing the Visuals Direct 
students’ attention to the Info-
graphic on this page. Have volun-
teers read the introductory 
paragraph and the caption. Discuss 
the information in the table. Then, 
ask students to make generaliza-
tions regarding the data. Have stu-
dents summarize the Infographic by 
describing changes in American 
families during the war. Finally, 
have students answer the Thinking 
Critically questions.

Answers

Thinking Critically
1. It allowed a larger supply of food to be 

sent to American troops and the Allies.
2. When the war ends, the soldiers probably 

will want their jobs back. Women and Afri-
can Americans may lose their jobs when 
the soldiers return.

L1
 

Special Needs Students L2
 

English Language Learners L2
 

Less Proficient Readers

For those students who need additional help grasp-
ing the concept of opposition and consequences, pair 
students and have each pair construct a concept map 
of opposition and of consequences. Students should 

determine the main ideas surrounding this concept 
and supporting ideas for each main idea. Then, have 
pairs use their concept maps to summarize “Opposi-
tion and Its Consequences.”

INFOGRAPHIC

WWhile the presence of millions of American soldiers in France 
helped the Allies, their absence at home had dramatic conse-
quences. Families lived in constant fear for their fathers, 
husbands, brothers, or sons overseas, some of whom would 
never return. Many people had to take on the jobs of the 
absent soldiers. Meanwhile, the government encouraged 
Americans to go to work in war industries, conserve food and 
other goods, and buy Liberty bonds to support the war effort.

Private T. P. Loughlin says goodbye 
to his family (above right). A poster 
with a stirring message urges 
Americans to buy Liberty bonds (far 
right). Two women deliver ice, a job 
formerly done by men (left).

Women Work for Peace Some American women also opposed the war.
Before the war, a number of leading American feminists, including reformer
Jane Addams, formed the Women’s Peace Party and, with pacifist women from
other countries, the Women’s International League for Peace and Freedom.
Jeannette Rankin, the first woman to serve in the U.S. House of Representa-
tives, voted against the declaration of war. After America joined the Allies, some
women continued to oppose the war, but most supported American war efforts.
For example, the influential National American Woman Suffrage Association
(NAWSA) dropped its initial peace initiatives and supported America’s war
objectives. After adopting this new policy, NAWSA doubled in size.

Vocabulary Builder
objective–(uhb JEHK tihv) n.
something worked toward; goal

Thinking Critically
1. Draw Conclusions  How

did conserving food on the 
home front help the war 
effort?

2. Predict Consequences  
What do you think will 
happen to the women and 
African Americans who 
took new jobs during the 
war when the war ends?
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Independent Practice
Have students complete the middle 
portion of the chart summarizing war 
opposition and ensuing consequences.

Monitor Progress
As students complete the second 
part of their charts, circulate to 
make sure that students understand 
the opposition to World War I that 
citizens expressed on the home front. 
For a completed version of the 
summary chart, see Note Taking 
Transparencies, B-96.

Answer

 

Most Americans came to support the 
war. However, some continued to 
oppose it. Some opposed the draft and 
refused to cooperate with the Selective 
Service process. Some opposed the war 
because it gave rise to government 
action that limited individual rights. 
Some women opposed the war and 
worked for peace. Some immigrants, 
especially from Germany, opposed the 
war because they supported the Central 
Powers’ cause.

L1
 

Special Needs Students L2
 

English Language Learners L2
 

Less Proficient Readers

Pair struggling readers with more advanced learners. 
As a way to help students understand the relation-
ships presented in the text, have each pair create a 
cause-and-effect chart for each red heading (“Resis-
tance to the Draft,” “Women Work for Peace,” “The 
Government Cracks Down on Dissent,” and “Preju-
dice Against German Americans”).

Remind students that there can be more than one 
cause that produces a single effect. Similarly, there 
can be more than one effect produced by a single 
cause. Have pairs of students discuss their charts 
with other pairs.

The Government Cracks Down on Dissent The work of the CPI created
a mood in America that did not welcome open debate. Some felt the CPI stifled
the free expression of controversial opinions and worried about the impact of a
rigorous military campaign on democracy. They did not want the freedoms that
Americans held most dear to become victims of the conflict. As in previous and
future wars, the government navigated a difficult path between respecting and
restricting individual rights. Authorities tended to treat harshly individuals
who worked against the goal of winning the war.

In June 1917, Congress passed the Espionage Act, allowing postal authori-
ties to ban treasonable or seditious newspapers, magazines, or printed materi-
als from the mail. It also enacted severe penalties for anyone engaged in disloyal
or treasonable activities. Anyone found obstructing army recruiters, aiding the
enemy, or generally interfering with the war effort could be punished with up to
a $10,000 fine and 20 years of imprisonment.

In 1918, Congress limited freedom of speech even further with the passage of
the Sedition Act. The act made it unlawful to use “disloyal, profane, scurrilous,
or abusive language” about the American form of government, the Constitution,
or the military forces. The government employed the Sedition Act to prosecute
socialists, political radicals, and pacifists. Eugene V. Debs, the leader of the
Socialist Party in America, was imprisoned under the act. For his crime—giving
a mildly antiwar speech to a convention of socialists in Canton, Ohio—he was
sentenced to a 10-year term in a federal prison.

The Supreme Court upheld the constitutionality of the Sedition Act in the
case of Schenck v. United States (1919). The Court ruled that there are times
when the need for public order is so pressing that First Amendment protections
of speech do not apply. The Debs case and others like it show that the war did
lead to some suppression of personal freedoms and individual rights.

Prejudice Against German Americans Sometimes, the war enthusiasm
created by the CPI and other groups took an ugly turn. Some German Ameri-
cans were treated harshly during the war. Americans regarded Germany—with
its arrogant kaiser, ruthless generals, and spike-helmeted soldiers—as the pri-
mary foe among the Central Powers. Popular movies, such as The Kaiser, the
Beast of Berlin, as well as some CPI posters and speeches intensified this feeling
by portraying Germany as a cruel enemy. Some Americans wrongly generalized
that if Germany was cruel, then all German people were cruel.

As a result, Americans stopped teaching German in public
schools and discontinued playing the music of Beethoven and
Brahms. They renamed German measles “liberty measles,”
cooked “liberty steaks” instead of hamburgers, and walked
their “liberty pups” instead of dachshunds. German Ameri-
cans were pressured to prove their loyalty to America by
condemning the German government, giving up speaking
German and reading German-language newspapers, and
participating enthusiastically in any patriotic drive. Occa-
sionally, hatred of the German enemy boiled over into vio-
lence against German Americans. Some German Americans
were harassed, others were beaten, and a few were killed for
no other reason than they were born in Germany or spoke
with a German accent.

Compare and contrast the reasons 
some Americans did not support the war.

Eugene V. Debs Protests
In June 1918, Socialist leader Eugene 
V. Debs was arrested for making an 
antiwar speech in Canton, Ohio 
(below). While in prison, Debs 
accepted the Socialist Party’s nomina-
tion for President and won more than 
900,000 votes in the 1920 election.
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The War Changes American 
Society

Instruct
� Introduce: Key Term Write the 

term Great Migration on the 
board. Ask students to predict the 
meaning of the term. Explain that 
the Great Migration was a move-
ment, during World War I, of a large 
number of African Americans from 
the agricultural South to the indus-
trial North. Direct students’ atten-
tion to the Primary Source quotation 
from the Chicago Defender on the 
last page of this section. Ask Why 
might African Americans want 
to migrate from the South to the 
North? (to escape prejudice, to find 
better jobs and earn higher wages, to 
reconnect with family already living 
in the North)

� Teach Use the images on this page 
to begin a discussion with students 
about how the entrance of the 
United States into the war created 
new opportunities for women. Using 
the Idea Wave strategy (TE, p. T22), 
discuss the causes and effects of 
these social changes among women, 
African Americans, and Mexican 
Americans. Ask What circum-
stances allowed these social 
changes to take place? (Many 
men left their jobs to fight in the war. 
The number of available jobs also 
rose because industrial production 
for war supplies increased. The need 
for agricultural products also 
increased, leading to a need for more 
farm workers.) Then, display Color 
Transparency: The Great Migration. 
Use the lesson in the transparency 
book to guide a discussion about the 
Great Migration. Color Transparen-
cies A-87

� Analyzing the Visuals Direct 
students’ attention to the Focus On 
Geography Feature on the next 
page. After they read the feature, 
have students close their books. 
Read one of the push or pull factors, 
and have students identify whether 
it was a reason for leaving the South 
or a reason to go to the North.Nursing Nurses played an important role in caring 

for the sick and wounded during World War I. Today, 
nurses work to prevent disease, promote health, and 
help patients cope with illness. With today’s aging 
population and changing healthcare system, nursing 
is a continually expanding field. Nurses work in a 
variety of environments, including hospitals, nursing 
homes, schools, and rehabilitation centers.

In addition to treating patients, nurses also work in 
administration, management, and research. A regis-
tered nurse must first pass state or national licensing 
exams and should have an associate’s degree or 
bachelor’s degree in nursing. Nursing is a good career 
option for those who enjoy working with people 
and are caring, sympathetic, responsible, and detail-
oriented.

L3

The War Changes American Society
The war not only changed the economic and political lives of Americans, but

it also brought substantial social changes. New opportunities opened up for
women, African Americans, and Mexican Americans. Some left their homes to
seek new ones where they could take advantage of these opportunities.

Women Embrace New Opportunities Before the war, some American
women campaigned for women’s suffrage. They won the vote in several western
states and still hoped to gain the franchise nationally. Many feared that the war
would draw attention away from their efforts. In fact, the war gave women new
chances and won them the right to vote.

As men entered the armed forces, many women moved into the workforce for
the first time. Women filled jobs that were vacated by men who had gone to
fight. They worked in munitions factories, on the railroads, as telegraph opera-
tors and trolley conductors, and in other jobs that were previously open only to
men. Others labored on farms. Some joined the Red Cross or the American
Women’s Hospital Service and went overseas. They worked as doctors, nurses,
ambulance drivers, and clerks. Thousands enlisted when the Army Corps of
Nurses was created in 1918. Women proved that they could succeed in any type
of job, regardless of difficulty or risk.

By their efforts and sacrifices during the war, women convinced President
Wilson to support their suffrage demands. He contended that granting the vote
to women was “vital to winning the war.” If women could do the work of men,
they certainly deserved the same voting privileges as men. Finally, in 1919,
Congress passed the Nineteenth Amendment giving the vote to women. The
required two thirds of states ratified the amendment in the summer of 1920, a
victory more than 70 years in the making.

Nursing the Wounded
Red Cross workers were a symbol of 
caring in the midst of fear during 
World War I. About 18,000 American 
Red Cross nurses cared for wounded 
soldiers and civilians during the war. 
Their job was difficult and often 
dangerous—nearly 300 nurses lost 
their lives.
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Independent Practice
� To make sure that students under-

stand the migration of African 
Americans to the North, have stu-
dents complete the worksheet Geog-
raphy and History: The Great 
Migration. Teaching Resources, p. 20

� Have students complete the note-
taking chart they started at the 
beginning of the section by sum-
marizing the social changes brought 
about by the U.S. entrance into 
World War I.

Monitor Progress
� To review this section, ask students 

to summarize the social changes, 
including the Great Migration, that 
occurred on the home front during 
World War I.

� As students fill in their charts, circu-
late to make sure that they under-
stand the social effects the war had 
on the home front. For a completed 
version of the summary chart, see 
Note Taking Transparencies, B-96.

Answer

Geography and History World War I 
created a labor shortage in two ways. Thou-
sands of men left their jobs to fight in the 
war. In addition, new jobs were created 
as industrial and agricultural demands 
increased to meet the military’s war needs. 
These increased demands led to economic 
prosperity in northern cities.

L1
 

Special Needs Students L2
 

English Language Learners L2
 

Less Proficient Readers

Use Color Transparency: The Great Migration to help 
students understand the impact of World War I on 
African Americans. Use the map to help them trace 
the movement and ask them to describe the migra-
tion from the South to the North.

Pair students, and have them quiz each other about 
the Great Migration using the Color Transparency 
and the Focus on Geography feature to complement 
their lesson.

The Great Migration During World War I   
and after, several push factors caused thousands of 
African Americans to decide to move away from their 
homes in the South. A handful of pull factors drew 
them to new homes in the North.

Pushed from the South by…
• Jim Crow segregation laws
• Lynchings and other racial violence
• Low-paying jobs as sharecroppers or servants
• Ruined cotton crops due to boll weevil infestation

Pulled to the North by…
• Economic prosperity in northern cities
• Job openings due to reduced immigration
• Aid from African Americans in the North
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The Great Migration

Geography and History How did 
World War I contribute to the prosperity 
and labor shortage that caused migration?

African Americans Follow Opportunity North The war similarly pre-
sented new opportunities to African Americans. From the outset, most African
American leaders supported the war. “If this is our country, then this is our war,”
wrote African American leader W.E.B. Du Bois. He viewed the struggle as an
excellent opportunity to show all Americans the loyalty and patriotism of African
Americans. Thousands of them enlisted or were drafted into the army and sailed
for the battlefields of France. On the battlefield, they fought in segregated units
under the command of white officers. Altogether, 367,000 African Americans
served in the military. Hundreds died for their country.

Meanwhile, a great movement of African Americans from the rural South to
the industrial North was taking place. This movement to the “Land of Hope,” as
many African Americans referred to the North at that time, is called the Great
Migration. African Americans left their homes in the South for many reasons.
Some hoped to escape the violent racism of the South. Others desired better jobs
and a chance for economic advancement, which wartime industry in the North
offered. Still others dreamed of a better future for their children. Between 1910
and 1920, more than 1.2 million African Americans moved to the North.

Some whites in the South tried to get blacks to stay in the region of their birth,
using methods that ranged from persuasion to violence. Meanwhile, African
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Assess and Reteach
 

Assess Progress
� Have students complete the Section 

Assessment.

� Administer the Section Quiz. 
Teaching Resources, p. 27

� To further assess student under-
standing, use Progress Monitoring 
Transparencies, 92.

Reteach
If students need more instruction, 
have them read the section summary.

Reading and Note Taking 
Study Guide

Adapted Reading and 
Note Taking Study Guide

Spanish Reading and 
Note Taking Study Guide

Extend
See this chapter’s Professional 
Development pages for the Extend 
Online activity on propaganda.

Answer

 

Women successfully performed jobs that 
had once been done only by men. Their 
efforts contributed to the passage of the 
Nineteenth Amendment. War enlistment 
opened up employment opportunities 
for African Americans who moved North 
in the Great Migration. The war also cre-
ated an increased need for food 
supplies and a decrease in the number 
of American farmworkers, which 
attracted Mexican workers to the United 
States to fill these jobs.

Section 2 Assessment
 

1. Sentences should reflect an understand-
ing of each listed term.

2. Even though the war was fought in 
Europe, Americans at home were 
affected. Men were drafted. There was 
an economic shift toward the production 
of war goods. Civil liberties were cur-
tailed. New job opportunities became 
available to women, African Americans, 
and Mexican Americans.

3. Paragraphs should describe three effects 
that are supported by examples from the 
text.

4. Americans supported the war effort by 
volunteering to fight, taking jobs vacated 
by men who had gone to war, conserving 
food, and buying war bonds.

5. The Supreme Court ruled that during 
extreme times, such as wartime, the 
need for public order was so pressing 
that the First Amendment protections on 
speech should be set aside in favor of 
national security.

6. Possible response: Returning soldiers will 
go back to their jobs, displacing women 
and African Americans. The soldiers 
probably will also have trouble readjust-
ing to life in the United States after fight-
ing in the war.

L3

L3

L2L1

L2

L4

For additional assessment, have students 
access Progress Monitoring Online at 
Web Code nea-0604.

22SECTION

Assessment

Americans who already lived in the North encouraged migration. Newspapers
in the North, such as the Chicago Defender, an African American newspaper
that was widely read in the South, pushed home this point:

“I beg you, my brother, to leave the benighted land. . . . 
Get out of the South. . . . Come north then, all you folks, both good and bad. . . . The 
Defender says come.”

—Chicago Defender

African Americans moved to Chicago, as the Defender encouraged, where
they found work in meatpacking plants. They migrated to Detroit, where they
obtained jobs in auto factories. They traveled to smaller industrial towns in the
Midwest and to the giant cities of the Northeast. Millions eventually made the
exodus, and although they did not entirely escape discrimination, many did
forge better futures. The Great Migration was one of the most important epi-
sodes in African American history.

Mexican Americans Move North Some of the same reasons that led Afri-
can Americans to move north caused Mexicans to cross the border into the
United States. Many Mexicans also faced violence and desperate poverty, and
they also wanted better lives for themselves and their children. Most immi-
grated to the American West, where they sought work on large ranches and
farms in Texas and along the Pacific Coast. Increased demands for food and a
decrease in American farmworkers created jobs that Mexican migrants filled.

Some of the Mexican migration was seasonal. Many workers crossed the bor-
der to harvest fruits or grains or to pick cotton while each crop was in season,
then crossed back into Mexico. But others stayed and made the United States
their home. Some Mexican workers migrated first to the Southwest and then to
the northern states in search of factory jobs, but a large population stayed in
California. They formed barrios (BAHR ee ohz), or Hispanic neighborhoods, in
Los Angeles and in smaller cities in California’s Imperial Valley. California had
always had a rich Hispanic heritage, but these new immigrants added an
important economic dimension to that heritage.

How did the war provide new opportunities for women, 
African Americans, and Mexican Americans?

Progress Monitoring Online
For: Self-test with vocabulary practice
Web Code: nea-0604

Comprehension
1. Terms and People For each item 

below, write a sentence explaining how 
it affected the American home front 
during World War I.
• Selective Service Act
• Bernard Baruch
• CPI
• George Creel
• conscientious objector
• Espionage Act
• Great Migration

2. Reading Skill 
Summarize Use your chart to answer 
the Section Focus Question: How did 
the war affect Americans at home?

Writing About History
3. Quick Write: Identify Multiple 

Effects Write a paragraph describing 
three effects that World War I had on 
the American home front. Think about 
economic and social changes caused by 
the war. Be sure to include at least one 
example of each effect to support your 
statements.

Critical Thinking
4. Categorize In what ways did Ameri-

cans support the war effort?
5. Identify Point of View How did the 

Supreme Court justify the restrictions 
of the Sedition Act?

6. Predict Consequences How do you 
think returning soldiers reacted to 
changes at home when the war ended?

hsus_te_ch06_s02_s.fm  Page 187  Thursday, January 8, 2009  11:58 AM



188 World War I and Beyond

Landmark Decisions 
of the Supreme Court

What Are the Limits of 
Free Speech?

Objectives
� Describe First Amendment protec-

tions of free speech and the different 
forms that free speech may take.

� Understand that there are limits to 
free speech.

� Analyze Supreme Court decisions 
regarding free speech.

Background Knowledge
Discuss the First Amendment and its 
protection of the right of free speech. 
Then review the circumstances of 
Schenck v. United States. Examine how 
public opinion in 1917 might have dif-
fered from opinion during the 1960s.

Instruct
� Ask students to describe different 

forms of public speech (verbal speech, 
signs, pamphlets, letters, advertise-
ments, newspapers, or television 
broadcasts). Ask How do these 
forms of public speech consti-
tute free speech as described in 
the First Amendment? (These 
examples constitute free speech in 
that they are public expressions.)

� Connect to Your World Refer 
students to the Key Supreme Court 
Cases section for summaries of this 
case. You may also wish students to 
conduct additional research using 
Web Code nee-0613. Responses 
should show a clear understanding 
of the case chosen and specific rea-
sons why students agree or disagree 
with the decision.

� Have students complete the Land-
mark Decisions of the Supreme 
Court: What Are the Limits of Free 
Speech? worksheet. Teaching 
Resources, p. 21

Monitor Progress
Review the concept of “clear and 
present danger” and ask students to 
write a short paragraph on how this 
idea can affect national security or 
individual rights.

Taking on the Supreme Court Mary Beth Tinker 
was a 13-year-old student when she arrived at school 
wearing a black armband. It was 1965, America was 
fighting the Vietnam War, and Mary Beth used the 
armband to show her support for a Christmas truce in 
Vietnam. Since she and her brother had been old 
enough to hold picket signs, they had accompanied 
their parents on civil rights demonstrations. As Quak-
ers, the Tinkers were also pacifists, or opposed to war. 
The school board viewed the armband as a 

“disturbing influence” and ordered Mary Beth, her 
brother, and a friend not to wear them. The students 
refused and were suspended. The Tinker family hired 
an attorney, who eventually presented the case to the 
Supreme Court. Justice Abe Fortas’s 1969 ruling in 
favor of Mary Beth established an important mile-
stone in the history of the First Amendment. Today, 
Mary Beth Tinker works as a nurse and still follows 
free speech cases closely, especially if they involve 
the rights of young people.

L3

L3

The Facts The Issue The Decision

Connect to Your World
What are the limits of free speech in schools? Select one of the cases below. Research 
and summarize the facts of the case, the Court’s decision, and the reasoning behind 
the decision. Explain why you agree or disagree with the decision.

• Tinker v. Des Moines School District (1969)

• Hazelwood School District v. Kuhlmeier (1988)

For: Supreme Court cases
Web Code: nee-0613

What Are the Limits of Free Speech?
The First Amendment guarantees that each person has the right to free speech,
both spoken and written. It protects the right of people to have their say and to
hear what others have to say. But can the government limit freedom of speech in
order to protect the rights or safety of individuals and the nation?

Schenck v. United States (1919)

• During World War I, Charles Schenck 
was convicted of violating the Espio-
nage Act of 1917, which made it a 
crime to cause refusal of duty in the 
military.

• Schenck had distributed pamphlets 
urging men to resist the military draft.

Schenck’s appeal to 
the Supreme Court 
argued that his 
actions were pro-
tected by the First 
Amendment.

The Court unanimously 
upheld Schenck’s con-
viction and said that 
in times of war the 
government may place 
reasonable limitations 
on freedom of speech.

�  A World War I–era 
poster

Why It Matters
The Supreme Court reasoned that there are limits to freedom of
speech. Justice Oliver Wendell Holmes pointed out that one does not
have the right to falsely shout “Fire!” in a crowded theater and cause
a panic. He then set his famous “clear and present danger” test for
determining the limits of the First Amendment protection of speech.

“The question in every case is whether the words used are used in such 
circumstances and are of such a nature as to create a clear and present 
danger that they will bring about the substantive evils that Congress 
has a right to prevent.”

Over the years, the Supreme Court has protected the individ-
ual’s right to express unpopular ideas. But the Court has also said that free speech
is limited. Restricted speech includes obscenities, libel, slander, words that incite
violence, and words that pose an immediate threat to the rights of individuals or
national security.

�  Free Speech in School
In 1969, Mary Beth Tinker went to the Supreme Court 
to test her right to protest the Vietnam War in school.
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Step-by-Step 
Instruction

Chapter 6 Section 3 189

Objectives
As you teach this section, keep students 
focused on the following objectives to help 
them answer the Section Focus Question 
and master core content.

• Understand how the United States 
military contributed to the Allied victory in 
the war.

• Describe the aims of the Fourteen Points.

• Analyze the decisions made at the Paris 
Peace Conference.

• Explain why the United States Senate 
refused to ratify the treaty ending World 
War I.

Prepare to Read
 

Background Knowledge
Ask students to predict what will hap-
pen to the strength and confidence of 
the Allies when American soldiers join 
World War I.

Set a Purpose
� WITNESS HISTORY Read the selec-

tion aloud, or play the audio.

 

Witness History Audio CD, 
War Enthusiasm

Ask What do you think was the 
purpose of this song? (to motivate 
troops) Do you think it fulfills its 
purpose? (Possible answer: Yes, it 
fills listeners with pride in their 
country and a desire to volunteer.)

� Focus Point out the Section Focus 
Question, and write it on the board. 
Tell students to refer to this ques-
tion as they read. (Answer appears 
with Section 3 Assessment answers.)

� Preview Have students preview 
the Section Objectives and the list of 
Terms and People.

� Reading Skill Have students use 
the Reading Strategy: Sequence 
worksheet. Teaching Resources, p. 12

�  
 

Using the Guided 
Questioning strategy (TE, p. T20), 
have students read this section. As 
they read, have students fill in the 
timeline to sequence the events that 
led to the end of the war. Reading 
and Note Taking Study Guide

Use the information below and the following resource to teach students the high-use words 
from this section. Teaching Resources, Vocabulary Builder, p. 11

High-Use Word Definition and Sample Sentence
 

mutual adj. shared
The countries had a mutual agreement to end the war.

contradict v. to go against
The Supreme Court overturns laws that contradict the U.S. Constitution.

L3

L3

33SECTION
WITNESS HISTORYWITNESS HISTORY AUDIO

Wilson, War, and Peace
Objectives
• Understand how the United States military 

contributed to the Allied victory in the war.

• Describe the aims of the Fourteen Points.

• Analyze the decisions made at the Paris Peace 
Conference.

• Explain why the United States Senate refused 
to ratify the treaty ending World War I.

Terms and People
convoy
Vladimir Lenin
John J. Pershing
Fourteen Points
self-determination

League of Nations
Henry Cabot Lodge
reparations
“irreconcilables”
“reservationists”

Reading Skill: Sequence As you read, 
sequence the events leading to the end of World 
War I in a timeline.

Why It Matters When the United States entered World War I in
the spring of 1917, the conflict had become a deadly, bloody stale-
mate. The war would be won or lost on the Western Front in France.
Since 1914, both sides had tried desperately to break the stalemate
there—and failed. The American entry into the war would play a
key role in the Allied victory. Section Focus Question: How did Ameri-
cans affect the end of World War I and its peace settlements?

America Gives the Allies the Edge
To European leaders, the United States was a great unknown.

Ethnic divisions in America raised questions about how committed
American troops would be in combat. Some doubted that the United
States could raise, train, equip, and transport an army fast enough
to influence the outcome of the war. Desperate German military
leaders renewed unrestricted submarine warfare, hoping to end the
conflict before the Americans could make a difference.

Allied Convoys Protect Shipping The Allies immediately felt
the impact of the renewed unrestricted submarine warfare. German
U-boats sank merchant ships in alarming numbers, faster than
replacements could be built. As one merchant ship after another sank
to the bottom of the sea, the Allies lost crucial supplies.

Together, the Allies addressed the problem of submarine warfare
by adopting an old naval tactic: convoying. In a convoy, groups of

�  American troops disembark in France.

War Enthusiasm
Although the first American troops arrived in France 
in 1917, American soldiers did not reach France in 
great numbers until 1918. George M. Cohan’s song 

“Over There” was used effectively to 
recruit troops and raise morale.

“Over there, over there.
Send the word, send the word over there,
That the Yanks are coming,
The Yanks are coming . . .
So prepare, say a pray’r,
Send the word, send the word to beware.
We’ll be over, we’re coming over,
and we won’t come back till it’s over
Over there.”

—From the song “Over There,” written by
George M. Cohan in 1917

March
1917

U-boat war
intensifies.

Nov.
1918

Armistice
ends war.

�  “Over There” sheet music
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Teach
 

America Gives the Allies 
the Edge

Instruct
� Introduce: Key Term and Vocab-

ulary Builder Have students locate 
the key term convoy and the vocabu-
lary term mutual in the text. 
Explain that the Allies devised a 
strategy to protect their ships from 
German U-boats. Use the illustration 
of the convoy on the map to aid your 
explanation. Tell students that mer-
chant ships and warships traveled 
together in a convoy, which pro-
vided the merchant ships and the 
warships mutual protection from 
the U-boats.

� Teach Discuss how the U.S. mili-
tary presence changed the outcome 
of the war. Ask What was the goal 
of the Allies’ convoys? (to provide 
mutual protection to warships and 
merchant ships from German U-
boats) Was the strategy success-
ful? (Yes; fewer ships were sunk by 
U-boats.) Describe how the 
entrance of America led to the 
end of the war. (The German mili-
tary weakened with each battle, and 
the Allies’ hope for victory increased. 
Eventually, the Central Powers were 
forced to surrender because their 
troops refused to fight any longer.) 
Have students discuss the results of 
World War I and predict the outcome 
of the peace talks that followed the 
war. Have students read the HISTORY 
MAKERS biography of Pershing on 
this page. Ask students to summarize 
the importance of Pershing’s role in 
the war.

L4
 

Advanced Readers L4
 

Gifted and Talented Students

Explain that convoys were first used to protect mer-
chant ships from pirates. During World War I, the 
Allies effectively used convoys to protect their mer-
chant ships and ensure that necessary supplies were 
delivered. In order for a German U-boat to strike a 
merchant ship in a convoy, it would first come under 
attack by the British warships, which contained 
heavy artillery, torpedoes, and depth charges.

Tell students that convoys were also used in World 
War II. Have them conduct research to determine 

how convoys changed from World War I to World 
War II, and whether the World War II convoys were 
more, less, or equally effective. Students should write 
a summation essay and include details about the 
changes in convoy strategy (sonar, air escorts, voice 
radio communications, and so on) and the changes in 
German U-boat warfare (“wolf packs” of 8 to 
20 submarines attacking a convoy).

L3

Vocabulary Builder
mutual–(MYOO choo uhl) adj.
shared

merchant ships sailed together, protected by warships. The arrangement was
designed to provide mutual safety at sea. Convoys made up of British and Amer-
ican ships proved to be an instant success. Shipping losses from U-boat attacks
fell as sharply as they had risen. Germany’s gamble had failed.

The Allies Struggle Meanwhile, the situation on land began to swing in favor
of the Central Powers. The Allies were exhausted by years of combat. Russia
was torn by revolutions. In March 1917, a moderate, democratic revolution
overthrew Czar Nicholas II but kept Russia in the war. In November 1917, rad-
ical communists led by Vladimir Lenin (LEHN ihn) staged a revolution and gained
control of Russia. Russia stopped fighting in mid-December, and on March 3, 1918,
the Treaty of Brest-Litovsk ended the war between Russia (soon to become the
Soviet Union) and Germany. The end of the war on the Eastern Front allowed
Germany to send more soldiers to the Western Front.

In the spring of 1918, Germany launched an all-out offensive on the Western
Front. The fierce attacks threatened to break through Allied defenses and open
a path to Paris. The hard-pressed Allies organized a joint command under
French General Ferdinand Foch (fawsh).

American Troops Join the Fight General John J. Pershing, the commander
of American forces in Europe, arrived in France in June 1917, with a small
American force. However, it was not until early 1918 that American troops
began arriving in larger numbers. At about the same time, the German offen-

sive began to stall. By the end of March 1918, Allied
counterattacks and German exhaustion ended the
great German offensive.

More fighting followed, and with each passing
week, American troops assumed more of the burden
on the battlefield. Germany launched several more
offensives. Allied defenses buckled and stretched but
did not break. Each failed offensive weakened Ger-
many a bit more and raised Allied hopes.

American Troops Distinguish Themselves
American troops called “doughboys,” saw significant
action in the late spring and summer of 1918. Ameri-
cans fought on the defensive along with the French at
the Second Battle of the Marne and on the offensive at
the Battle of Cantigny (kahn tee NYEE), where they
dislodged a large German force from fortified posi-
tions. They battled valiantly at Château-Thierry (sha
TOH tir EE) and Belleau (beh LOH) Wood, Meuse-
Argonne (myooz ahr GAHN) and Saint-Mihiel (mee
YEHL). Although it took some time, American troops

learned quickly and fought bravely.
One of America’s greatest war heroes was Alvin York of Tennessee. On

October 8, 1918, York was one of thousands of Americans fighting in the Meuse-
Argonne region of northeastern France. Trapped behind enemy lines, York and
16 other Americans took cover from blistering machine-gun fire. As half of the
American force fell to German bullets, York took aim with his rifle and silenced
a nearby German machine-gun nest. He then dodged a flurry of bullets to attack
several other machine gunners and even charged one German position with
only a pistol! When the firefight died down, York and the surviving Americans
had taken the German position against amazing odds. York’s battlefield heroics
earned him a Congressional Medal of Honor.

John J. Pershing  (1860–1948)
John J. Pershing was an experienced 
soldier and leader who had fought in 
several wars before the beginning of 
American involvement in World 
War I. After the U.S. declaration 
of war, Pershing guided the 
creation of the American 
Expeditionary Force. He faced 
the difficult task of turning 
millions of untrained men into 
an effective fighting force. He 
then led this force in France. 
His skill in doing so helped 
the Allies win the war.
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� Analyzing the Visuals Ask stu-
dents to study the map on this page. 
Encourage them to trace the move-
ment of the offensives, the Allied 
front line, and the Armistice line. 
Ask How would you describe the 
result of the Allied offensives 
against the Central Powers? (The 
Allies forced the Germans to retreat 
to the northeast, out of France.) Have 
students access Web Code nep-
0605 to use the Geography Inter-
active map and then answer the 
map skills questions in the text.

Answers

Map Skills

1. Review locations with students.
2. in northeastern France, especially the 

Argonne Forest
3. Upon their arrival, American troops helped 

stop the German advance into France. 
They then helped launch counteroffensives 
against the Central Powers. They partici-
pated in direct attacks against the Ger-
mans. The result was a breakdown in the 
German army and victory for the Allies.

L1
 

Special Needs Students L2
 

English Language Learners L2
 

Less Proficient Readers

For students who need help with basic skills, direct 
their attention to the map. Remind students that the 
map shows how the arrival of the United States 
troops helped lead the Allies to victory. Ask volun-
teers to explain which part of the world is depicted 
on the map. With students, point out and discuss the 
map key and its contents. Have students trace the 

movement of the offensives and describe the pro-
gression. Point out the sequence of callouts and read 
them aloud. Help students understand that at the 
same time the troops were fighting on land, mer-
chant ships and warships were traveling across the 
Atlantic to deliver needed supplies to the Allies.
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Late May–July 1918
Americans help stop the German
advance at Cantigny, Château-Thierry,
Belleau Wood, and the Second Battle
of the Marne.

Late July–Early September 1918
American forces help the Allies
launch counteroffensives at the
Marne and Amiens. 

Mid-September 1918
American forces and
French forces attack the
Germans at Saint-Mihiel.

Late September–November 11, 1918
Americans attack through the Argonne
Forest, reaching the Germans’ vital
railway line as the armistice brings the
war to an end. 
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Allies, 1918
Central Powers, 1918
Neutral countries, 1918
Allied front line, July 1918
Armistice line, November 1918
American offensives
British offensives
French offensives
Battle, 1918

Armed trawlers and
torpedo boats provided
close protection and
detected torpedoes.Merchant ships, sometimes

camouflaged, carried vital
war supplies.

Destroyers, or fast, armed
ships, protected the
merchant ships.A cruiser directed

the convoy.

The Convoy System in World War I

When the American General Pershing reached 
France, he is said to have remarked 
“Lafayette, we are here!” He was referring to 
the French General Marquis de Lafayette, who 
aided the American cause during the 
Revolutionary War. Now was the time for 
America to repay that debt.

Map Skills American troops 
helped their allies stop the 
German offensive and launch 
successful counteroffensives.
1. Locate:  (a) Allied front line, 

(b) Second Battle of the 
Marne, (c) armistice line

2. Region  In what region of 
France did American troops 
have their greatest impact?

3. Summarize  Describe the 
American contribution to the 
Allied victory on the Western 
Front.

American Involvement in World War I, 1918
For: Interactive map
Web Code: nep-0605
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Independent Practice
� Have students assume the role of 

speechwriters for the Committee on 
Public Information (CPI). Have 
them write brief speeches outlining 
the progress of the war, addressed to 
Americans on the home front. The 
speeches should use information 
from the text to describe the success-
ful use of ground troops and convoys 
and the morale of the Allies and the 
Central Powers. Remind students to 
consider the tone a CPI writer would 
use when writing a speech for 
Americans.

� Have students access the History 
Interactive at Web Code nep-
0611. After students experience the 
History Interactive, ask them to 
share their reactions by posing ques-
tions such as: What was it like to 
fight in World War I? What were 
some of the emotional effects? Why 
did soldiers keep journals during the 
war? Would you?

�  
 

Have students complete 
the timeline to sequence the events 
that led to the end of World War I.

Monitor Progress
� Have students present their CPI 

speeches to the class.

� As students fill in their timelines, 
circulate to make sure that they 
understand the sequence of events 
leading to the end of the war. For a 
completed version of the timeline, 
see Note Taking Transparencies, B-97a.

Answer

 

U.S. troops helped reverse the German 
advance and boosted Allied morale. U.S. 
ships assisted in protecting convoys.

Versailles Treaty In 1919 the Allies held a peace 
conference at Versailles, France. President Wilson 
promoted “peace without victory,” but the other 
Allied leaders were not motivated by Wilson’s ideal-
ism. The Allies blamed Germany for the war, and 
under the treaty, the Germans were forced to pay 
high reparations. Germany’s economy suffered dra-

matically as payments were made to the Allies. The 
treaty had a negative impact on the country. The 
German people felt bitter and betrayed, and some 
wanted revenge. The radical right-wing German 
Workers’ Party formed. Adolf Hitler joined this party, 
and rose to leadership of what would eventually 
become the Nazi Party.

INFOGRAPHIC

In 1918, Americans fought alongside other Allied troops in several key battles 
on the Western Front, including Belleau Wood, Château-Thierry, the Second 
Battle of the Marne, Saint-Mihiel, and Argonne Forest. Although all of these 
battles were Allied victories, they were nonetheless deadly. Machine-gun 
barrages and exploding artillery shells filled with shrapnel or deadly gas killed 
or wounded thousands of American troops. One soldier wrote home to his 
mother: “Don’t worry. I am alright and it is worthwhile…we are blocking the 
road to Paris. So we don’t die in vain.”

American machine-gunners 
at Belleau Wood

� American doughboy 
helmet, worn by a 
member of the first
U.S. division in France

Alvin York was only one of thousands of heroes, many of whom died and most
of whom were never recognized for their deeds. They followed orders, fought
bravely, and made great sacrifices. Although African American soldiers often
faced discrimination in the United States Army, they demonstrated their patri-
otism in dozens of engagements. For example, an entire African American unit,
the 369th Infantry Regiment, received the Croix de Guerre, a French award for
bravery, for its members’ actions in the Meuse-Argonne campaign. By the end
of the war, 1.3 million American soldiers had served on the front, more than
50,000 had lost their lives, and about 230,000 had been wounded.

The War Ends The American troops, added to those of France, Britain, and
Italy, gave the Allies a military advantage. By the fall of 1918, the German front
was collapsing. Both the German and Austro-Hungarian armies had had enough.
Some men deserted, others mutinied, and many refused to fight. Their leaders
faced little choice but to surrender. On November 11, 1918, Germany surren-
dered to the Allies in a railway car in Compiegne (kohn PYEHN), France.

The war was over. Of the millions of soldiers who mobilized to fight, almost
5 million Allied and 8 million Central Power troops were dead. Nearly 6.5 million
civilians were also dead, victims of the terrible conflict. It was left to the peace-
makers to determine whether the results would justify the costs.

How did American involvement help the Allies win World 
War I?
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Wilson Promotes Peace 
Without Victory

Instruct
� Introduce: Key Terms Write the 

following terms on the board: Four-
teen Points, self-determination, 
and League of Nations. Explain 
that these terms all refer to Presi-
dent Wilson’s ideas about how to 
end this war and prevent future 
conflicts.

� Teach Discuss Wilson’s ideas with 
students. Ask What was the 
League of Nations? (an interna-
tional organization in which leaders 
of nations met to settle problems to 
avoid future wars) Have students 
describe what Wilson meant by 
“peace without victory.”

Independent Practice
�  
 

Have students fill in the 
graphic organizer summarizing 
Wilson’s goals for peace and whether 
they were achieved. Reading and 
Note Taking Study Guide

� To help students better understand 
Wilson’s proposal for the League of 
Nations, have them read the Four-
teen Points and complete the work-
sheet Primary Source: The Fourteen 
Points and the League of Nations. 
Teaching Resources, p. 24

Monitor Progress
� Check students’ worksheets for 

understanding.

� For a completed version of the sum-
marizing graphic organizer, see 
Note Taking Transparencies, B-97b.

Answer

Thinking Critically
American troops had joined the war later 
than the other countries. Because they 
fought for a shorter period of time, they had 
fewer casualties.

L1
 

Special Needs Students L2
 

English Language Learners L2
 

Less Proficient Readers

Direct students to look at the graph titled “Military 
Casualties of World War I.” Use the key to explain 
how to read the graph. Ask About how many 
troops fought for France? (8 million) About how 
many of those troops lost their lives in the war? 
(6 million) Did more troops fight for the Allies or 
the Central Powers? (the Allies)

Have each student write two questions whose 
answers require the use of the graph. Ask them to 
provide answers as well. Check their questions and 
answers. Then, have each student trade questions 
with a partner. Students can use the graph to answer 
each other’s questions.

L3

American soldiers bandaged
after a gas attack �

Gas mask � 

Devastated battlefield near Ypres 

Military Casualties of World War I
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Thinking Critically
Why do you think American casualties were 
relatively few compared with the casualties 
of the other combatants?

For: Interactive content
Web Code: nep-0611

Wilson Promotes Peace Without Victory
Vladimir Lenin, leader of the communist revolution in Russia, maintained

that the entire war was nothing more than an imperialistic land-grab. Once in
power, he exposed secret treaties that Russia had made with the other Allies in
which they agreed to divide among themselves the empires of their enemies.
These revelations undercut the morality of the Allied cause in the war.

For President Woodrow Wilson, however, the war was not about acquisitions
and imperialism—it was about peace and freedom. In January 1917, Wilson
had introduced the idea of a “peace without victory” in an address to Congress:

“Only a tranquil Europe can be a stable Europe. . . . 
[There] must be a peace without victory. . . . Victory would mean peace forced 
upon the loser, a victor’s terms imposed upon the vanquished. It would be accepted in 
humiliation . . . and would leave a sting, a resentment, a bitter memory upon which 
terms of peace would rest, not permanently, but only as upon quicksand.”

—Woodrow Wilson, “Peace Without Victory” speech, January 22, 1917

In another address to Congress in January 1918, Wilson answered
Lenin’s charges about the nature of the conflict by outlining America’s war
aims in what became known as the Fourteen Points. At the heart of the
Fourteen Points was his idea of “peace without victory.” Wilson proposed a
peace inspired by noble ideals, not greed and vengeance.
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Wilson at the Paris Peace 
Conference

Instruct
� Introduce: Key Term Have stu-

dents find the key term repara-
tions (in bold) in the text and 
explain its definition. Ask them to 
predict the problems with making 
the defeated countries pay the vic-
tors for war damage.

� Teach Tell students that Germany 
was not a part of the negotiations at 
the Paris Peace Conference. Using 
the Numbered Heads strategy (TE, 
p. T23), have students discuss the 
difference between Wilson’s goals 
and those of the other Allied leaders 
at the peace conference. Ask Why 
might Clemenceau have been 
more concerned than Wilson 
with making Germany unable to 
fight another war? (France bor-
ders Germany; the United States 
does not. France lost many more peo-
ple than did the United States dur-
ing the war.) What was the 
outcome of the Paris Peace Con-
ference? (The Allies drafted a treaty 
for Germany that was quite different 
from Wilson’s Fourteen Points. The 
treaty did not include freedom of the 
seas, free trade, colonial liberation, 
or disarmament. It did include a 
League of Nations.)

Answer

 

Wilson believed that if the terms of the 
treaty were not punitive, but encour-
aged self-determination, future wars 
might be avoided. He believed that if 
victors punished losers, there would be 
resentment in Europe and future wars 
could result. He considered his proposal 
a way to achieve peace without victory.

L1
 

Special Needs Students L2
 

English Language Learners L2
 

Less Proficient Readers

Pair struggling readers with more advanced learners. 
Have each pair scan the information under the blue 
headings “Wilson Promotes Peace Without Victory,” 
and “Wilson at the Paris Peace Conference.” Have 
student pairs make a two-column chart. In the first 
column, students should list Wilson’s goals for the 
conference. In the second column, students should 
list any of the remainder of the Allies’ goals for the 
conference. Encourage pairs to determine which 
goals Wilson was willing to sacrifice. Have students 

discuss why Wilson agreed to give up some of his 
principles and why he was unwilling to abandon the 
idea of the League of Nations. Also, have them dis-
cuss why Wilson and other Allied leaders disagreed 
about what provisions the treaties should contain.

To help students understand Wilson’s peace pro-
posals, have them complete the worksheet Primary 
Source: The Fourteen Points. Teaching Resources, 
p. 23

L3

The Fourteen Points sought to fundamentally change the world by promoting
openness, encouraging independence, and supporting freedom. Critical of all
secret treaties, Wilson called for open diplomacy. He insisted on freedom of the
seas, free trade, a move toward ending colonialism, and a general reduction of
armaments. He also championed national self-determination, or the right of
people to choose their own form of government. This would lead to the creation
of several new, independent states, but also raised many questions of which pop-
ulations would achieve statehood and under what circumstances. Finally, he
asked for a League of Nations to secure “mutual guarantees of political inde-
pendence and territorial integrity to great and small states alike.”

In early 1919, the victorious Allies held a peace conference in Versailles
(ver Sì), a suburb of Paris, in the former palace of Louis XIV. President Wilson
believed that the peace conference was too important to be left to career diplo-
mats and lesser politicians, so he crossed the Atlantic Ocean himself to repre-
sent the United States at the conference, something no President had ever done.

Wilson did not invite any leading Republicans to join him in his peace delegation.
Senator Henry Cabot Lodge, a Republican foreign policy expert, was left behind
because Wilson disliked him intensely. Wilson’s decision angered Republicans, who
had won control of Congress in the 1918 elections. However, when the American
President arrived in France, adoring crowds greeted him. “Never has a king,
never has an emperor received such a welcome,” wrote one journalist.

Why did Wilson believe that a “peace without victory” would 
help avoid future wars?

Wilson at the Paris Peace Conference
Wilson’s idealism did not inspire the other Allied leaders at the peace conference.

They blamed Germany for starting the war, reminded Wilson that they had suf-
fered more in the war than the United States, and insisted that Germany make

reparations, or payment for war damages. They
wanted to weaken Germany so that it would never
threaten Europe again.

Allied Leaders Reject Wilson’s Ideas British
prime minister David Lloyd-George and French pre-
mier Georges Clemenceau (klay mahn SOH) knew that
the citizens of their countries expected both peace and
victory. Lloyd-George insisted on protecting the exist-
ing colonial status quo and punishing Germany. Clem-
enceau wanted to make Germany pay dearly for what
it had done to France. In addition to reparations, he
demanded the return of Alsace-Lorraine and several

key German colonies. Besides Britain and France,
other Allies also had goals of their own and were
skeptical of Wilson’s grand vision.

Allies Create a League of Nations Once the
Versailles conference began, Clemenceau, Lloyd-
George, Italian Premier Vittorio Orlando, and other
Allied leaders started to chip away at Wilson’s Four-
teen Points. Onto the scrap heap of failed proposals
they piled freedom of the seas, free trade, the libera-
tion of colonial empires, a general disarmament,
and several other ideas.

Woodrow Wilson (1856–1924)
Before entering politics, Woodrow 
Wilson was first a professor and then the 
president of Princeton University. He 
brought his intellect and his idealism to the 
presidency. Wilson believed that relations 
between nations should be based on 
the principles of collective security 
and the common good. During 
the Paris Peace Conference, he 
urged other nations to form an 
international organization 
that could be used to promote 
peace. Although the League 
of Nations was ultimately 
unable to ensure peace in 
Europe, it laid the groundwork 
for the United Nations, which 
the United States took an 
active role in creating after 
World War II.

Reading Skill: Summarize  As 
you read, summarize Wilson’s goals 
for peace and whether or not each 
goal was fulfilled.

Wilson’s Ideas
for Peace

Peace without victory

Open diplomacy

Freedom of seas and
free trade

Move toward ending
colonialism

Self-determination

League of Nations

Decision Made
at Paris Peace

Conference

Great Britain and
France make Germany
pay reparations.
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� Analyzing the Visuals Ask stu-
dents to study the map. Tell them to 
trace the outlines of the empires and 
describe their changes as a result of 
the Paris Peace Conference. Have 
students access Web Code nep-
0606 to use the Geography Inter-
active map and then answer the 
map skills questions in the text.

Independent Practice
� Have students read the HISTORY 

MAKERS biography of Woodrow Wil-
son. Ask them to explain the terms 
collective security and common good 
and describe how Wilson worked to 
achieve these goals.

�  
 

Have students complete 
the Note Taking chart by filling in 
the second column.

Monitor Progress
� Have students describe how Presi-

dent Wilson demonstrated his belief 
in and commitment to collective 
security and the common good.

� For a completed version of the sum-
marizing graphic organizer, see 
Note Taking Transparencies, B-97b.

Answers

Map Skills

1. Review locations with students.
2. Austro-Hungarian Empire
3. These new states were not allowed to 

practice self-determination. They became 
territories ruled by other nations.

 

The decisions ignored the principle of 
self-determination, harshly punished the 
former Central Powers, and failed to 
include other ideas from the Fourteen 
Points, such as freedom of the seas, free 
trade, the liberation of colonial empires, 
and disarmament.

The Middle East Arabs were outraged by the 
European-controlled mandates set up at the Paris 
Peace Conference. During the war, Arabs had helped 
the Allies against the Central Powers, especially the 
Ottoman Empire. The Allies led the Arabs to believe 
that following the war, they would gain indepen-

dence. However, at the war’s end, the Allies divided 
the Ottoman lands, giving France mandates in Syria 
and Lebanon and Britain mandates in Palestine and 
Iraq. Later, Trans-Jordan was added to the British 
mandate. Arabs felt betrayed by the West—a feeling 
that has endured to this day.
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Wilson lost a number of battles but kept fighting to salvage a League of
Nations, a world organization where countries could gather and peacefully
resolve their quarrels. On this point, Wilson refused to compromise. The other
delegates finally voted to make the League of Nations part of the treaty.

Problems With the Peace In the end, the various peace treaties created
almost as many problems as they solved. In the new map that emerged from the
conference, national self-determination was violated almost as often as it was con-
firmed. In Europe, several populations of Germans found themselves attached to
non-German nations. The same was true of several Austrian populations.

Furthermore, in the Middle East, the breakup of the Ottoman Empire led to
new states in which ethnic groups were clustered together randomly. To form
Iraq, for example, the Versailles peacemakers threw together three provinces of
the defeated Ottoman Empire—Basra, Baghdad, and Mosul. But Basra had
natural links to the Persian Gulf and India, Baghdad to Persia, and Mosul to
Turkey and Syria. The various regions had no sense of Iraqi nationalism. In
addition, Iraq, like other holdings in the Middle East, Asia, and Africa, was not
allowed to practice self-determination. It was attached to Britain as a mandate,
or territory overseen by another nation.

How did the decisions at the Paris Peace Conference 
violate the Fourteen Points?

Territorial Changes After World War I

Map Skills Several of Wilson’s Four-
teen Points were violated when the map 
of Europe was redrawn after the war.
1. Locate:  (a) Alsace-Lorraine, 

(b) Austro-Hungarian Empire, 
(c) Yugoslavia, (d) Iraq

2. Region  Which of the four former 
empires lost the most territory as a 
result of the war?

3. Identify Central Issues  How did 
the establishment of mandates violate 
the principle of self-determination?

For: Interactive map
Web Code: nep-0606
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America Rejects the 
Treaty

Instruct
� Introduce: Vocabulary Builder 

Have students read the Vocabulary 
Builder term and definition. Ask 
them to consider how the treaty 
contradicted the Fourteen Points. 
Ask students to predict how this 
might lead to problems in Germany 
and on the home front.

� Teach Ask What were the differ-
ent views in Congress regard-
ing the treaty? (Some supported 
the treaty as it was written. Irrecon-
cilables were isolationists who did 
not want the United States to be 
involved in world politics. They 
wanted the League of Nations 
removed from the treaty. Reserva-
tionists were in favor of parts of the 
treaty, but they wanted parts of it 
changed.) What was the result of 
the conflicting views? (The United 
States did not ratify the treaty.)

� Quick Activity Have two volun-
teers read the quotations in the 
Decision Point feature. Then, have 
the class discuss them. Take a vote 
to determine whether the majority 
of students would have joined the 
League of Nations.

Independent Practice
� Assign students Interpreting a Polit-

ical Cartoon: The League of Nations 
and answer the questions on the 
worksheet. Teaching Resources, p. 22

� Ask students to write a short argu-
ment from the viewpoint of a Wilson 
supporter, an irreconcilable, or a res-
ervationist persuading other mem-
bers of Congress to share their 
viewpoint regarding the treaty.

Monitor Progress
Circulate to ensure that students have 
constructed a clear central argument.

Answers

You Decide
1. He believed that granting both strong and 

weak countries voices in a world organiza-
tion was essential for peace.

2. He believed that it violated sovereignty 
and democracy because being a member 
of the League of Nations would have 
bound the United States to decisions made 
partly by foreign powers.

3. Answers will vary but should reflect logical 
reasoning.

L4
 

Advanced Readers L4
 

Gifted and Talented Students

Have students use information from the section to 
write four diary entries, assuming the role of Presi-
dent Wilson or one of his supporters. The entries 
should be written for each of the following periods: 
(1) after writing and presenting the Fourteen Points; 
(2) on the way from the United States to Paris for the 

Paris Peace Conference; (3) on the way back to the 
United States after the peace conference ended; and 
(4) after presenting the treaty to Congress. Entries 
should include facts presented in the text, as well as 
expressions of the author’s beliefs and feelings.

L3

America Rejects the Treaty
When Wilson left Versailles to return to the United States, he knew the treaty

was not perfect. But he believed that over time the League could correct its prob-
lems. He still thought that a lasting peace could emerge.

Wilson Faces Troubles at Home Wilson did not leave his problems in
France when he boarded a ship bound for the United States. German Americans
thought the treaty was too harsh toward Germany, especially the “war guilt
clause” that suggested that Germany had caused the war. Irish Americans crit-
icized the failure to create an independent Ireland. Most importantly, however,
the treaty would need to be submitted to the Republican-controlled Senate For-
eign Relations Committee and then ratified, or approved, by the Republican-
controlled Senate. In both bodies, as well as in his own Democratic Party,
Wilson faced stiff opposition.

A handful of senators believed that the United States should not get entangled
in world politics or involved in world organizations. Known as “irreconcilables,”
these isolationist senators opposed any treaty that had a League of Nations
folded into it. They particularly disliked Article 10 of the League covenant.
Article 10 called for mutual defense by the signers of the treaty, a pledge that each
nation would “respect and preserve . . . the territorial integrity and existing polit-
ical inde-pendence of all the Members of the League.”

A larger group of senators, led by Henry Cabot Lodge and known as
“reservationists,” were opposed to the treaty as it was written. Some wanted
only small changes, while others demanded larger ones. For example, many felt

Should the United States Join the League of Nations?
After the Paris Peace Conference, the United States had to decide whether to join the League of Nations. 
The League’s purpose was to help maintain peace in the world. In the political cartoon below, Wilson 
overloads a dove, a symbol of peace, with a large, heavy branch representing the League of Nations. 
Read the options below. Then you make the call.

President Wilson Favors Joining

“A general association of nations must be 
formed . . . for the purpose of affording 
mutual guarantees of political indepen-
dence and territorial integrity to great 
and small states alike. . . . It is the 
principle of justice to all peoples . . . 
and their right to live on equal terms . . . 
with one another, whether they be strong 
or weak.”

—President Woodrow Wilson, 
January 8, 1918

Senator Borah Opposes Joining

“Mr. President, there is another 
reason . . . why I shall record my vote 
against this treaty. It imperils what I 
conceive to be the underlying, the very 
first principles of this Republic. It is in 
conflict with the right of our people to 
govern themselves free from all 
restraint, legal or moral, of foreign 
powers. It challenges every tenet of my 
political faith.”

—Senator William Borah,
November 19, 1919You Decide

1. Why did Wilson favor joining the League of 
Nations?

2. Why did Borah oppose joining?
3. What decision would you have made? Why?
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Assess and Reteach
 

Assess Progress
� Have students complete the Section 

Assessment.

� Administer the Section Quiz. 
Teaching Resources, p. 28

� To further assess student under-
standing, use Progress Monitoring 
Transparencies, 93.

Reteach
If students need more instruction, 
have them read the section summary.

Reading and Note 
Taking Study Guide

Adapted Reading and 
Note Taking Study Guide

Spanish Reading and 
Note Taking Study Guide

Extend
Have students research and write an 
essay comparing the League of Nations 
with the United Nations, and discuss-
ing ways in which Wilson’s idea for the 
League of Nations may be reflected in 
the UN today.

Answer

 

Many reservationists feared that as writ-
ten, the treaty could lead the United 
States into a war without the consent of 
Congress, which was unconstitutional. 
They wanted the treaty revised to ensure 
that it would not contradict the power 
of Congress to declare war.

Section 3 Assessment
 

1. Sentences should reflect an understand-
ing of each term or person listed.

2. The Allies were strengthened when the 
United States joined the war. The Allies 
were then able to demoralize the Central 
Powers and win. The Fourteen Points 
further encouraged Germany to end the 
war, but the European Allies did not 
accept Wilson’s plan.

3. Diagrams should make logical predic-
tions about at least three problems that 
could stem from the Treaty of Versailles.

4. America contributed ships, supplies, and 
troops to the war effort. America’s 
involvement boosted Allied morale. On 
the home front, Americans conserved 
food, produced war goods, and bought 
Liberty Bonds to help fund the war.

5. The peace treaties ended the war, but 
fostered resentments and hostilities 
between Germany and the Allies. They 
also created controversy at home about 
the peace terms.

6. The Senate ultimately rejected the peace 
treaty and the League of Nations 
because some senators and Wilson were 
unable to overcome personal and politi-
cal differences.

For additional assessment, have students access 
Progress Monitoring Online at Web 
Code nea-0607.

L3

L2L1

L2

L4

33SECTION

Assessment

Article 10 could lead the United States into a war without the consent of Con-
gress, which was unconstitutional. Reservationists believed that the language
of the article was too vague and demanded that it not contradict the power of
Congress to declare war. But with some changes, the reservationists were pre-
pared to vote for the Treaty of Versailles. They knew that polls indicated that
the American people favored the League of Nations.

Wilson had compromised in Versailles, but he was not ready to compromise in
Washington, D.C. When the Senate delayed its ratification vote, Wilson took his
case directly to the people. The League of Nations had become his personal cru-
sade. Even though he was ill and weak, he set himself the grueling task of cross-
ing the country and giving 32 addresses in 33 days. But his health failed on
September 25, 1919, in Pueblo, Colorado. He was rushed back to Washington,
D.C., but suffered a debilitating stroke a few days later. As the Senate prepared
to vote on the treaty, Wilson lay close to death, barely able to speak.

The Senate Rejects the Versailles Treaty In November 1919, one year
after the war ended, a treaty revised to eliminate the complaints of the reserva-
tionists reached the Senate for a vote. Wilson would not compromise and told
his Democratic supporters to vote with the irreconcilables against it. They did,
and it was defeated. Next, the Senate voted on the treaty without any changes.
The Democrats voted for it, but the combined strength of the irreconcilables and
reservationists defeated it. Once more it was voted on, this time with only mod-
est changes. Again, Wilson told his followers to vote against it. Although some
Democrats voted for it, the combination of Wilson Democrats and irreconcil-
ables defeated the treaty.

The problem was not that most of the Senate was isolationist. Except for the
irreconcilables, most senators wanted the United States to participate in world
affairs. They differed slightly on what form that participation would take. How-
ever, at a moment that demanded compromise, Wilson and his opponents
refused to put aside personal and political differences for the good of the coun-
try. The tragedy of the failed votes was that without full American support, the
League of Nations proved unable to maintain peace among nations.

What reservations did Henry Cabot Lodge and his 
followers have about the peace treaty?

Progress Monitoring Online
For: Self-test with vocabulary practice
Web Code: nea-0607

Comprehension
1. Terms and People For each item 

below, write a sentence explaining why 
it is significant to the end of World 
War I.
• convoy
• Fourteen Points
• self-determination
• League of Nations
• Henry Cabot Lodge
• reparations
• “irreconcilables”
• “reservationists”

2. Reading Skill: 
Sequence Use your timeline and 
chart to answer the Section Focus 
Question: How did Americans affect 
the end of World War I and its peace 
settlements?

Writing About History
3. Quick Write: Create an Effects 

Diagram Predict at least three prob-
lems that could stem from the Treaty of 
Versailles. Create a diagram showing 
these effects.

Critical Thinking
4. Summarize Describe America’s 

contributions to the Allied war effort.
5. Express Problems Clearly What 

problems did the peace treaties solve? 
What problems did they create?

6. Draw Conclusions Why did the 
United States Senate ultimately reject 
the peace treaty and the League of 
Nations?

Vocabulary Builder
contradict–(kahn truh DIHKT) v.
to go against
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Objectives
• Analyze the main ideas presented in 

Woodrow Wilson’s Fourteen Points.

• Understand Wilson’s idea of “moral diplo-
macy” as expressed in his Fourteen Points.

Background Knowledge
Remind students of Woodrow Wilson’s 
commitment to “peace without victory.” 
Have students recall the main ideas of 
the Fourteen Points and the contro-
versy they created.

Instruct
Direct students attention to the “Sum-
mary of the Fourteen Points” chart. 
Ask Which of the Fourteen Points 
refer to self-determination? (5–13) 
What do you think Wilson may 
have feared would happen should 
the Fourteen Points not be imple-
mented? (another world war) Would 
the Central Powers have agreed to 
the Armistice without Wilson’s 
plan? Explain. (They probably would 
not have agreed because they would 
have feared punishment by the Euro-
pean Allies.

Monitor Progress
Have students work in pairs to choose 
what they consider to be the most 
important of the Fourteen Points. Vol-
unteers can share their opinions with 
the class. Each student should be pre-
pared to explain why the chosen point 
is the most important.

Answers

Thinking Critically
1. He believes that if the Fourteen Points are 

not followed, long-lasting peace cannot be 
achieved.

2. 14

A Presidency of Challenges President Woodrow 
Wilson asserted his concern for the people and deter-
mination to work for peace throughout his presidency. 
Although Wilson won the presidency with only 
42 percent of the popular vote, he saw himself as a 
representative and protector of the American people.

During his first term, he signed three pieces of legis-
lation that provided for a lower tariff, increased the 
nation’s money supply, and prohibited unfair business 
tactics. Despite the popularity of this legislation, Wil-
son won his second term by only a narrow margin.

President Wilson’s desire for peace can be traced to 
his childhood in the Civil War-torn South. Still, he 
realized that the Allies needed the United States. 
When it came time to gain support for the Treaty of 
Versailles, Wilson ignored his doctor’s wishes and 
began a national tour that caused him to have a near-
fatal stroke. Despite his efforts, the treaty was 
defeated in the Senate by just seven votes.

L3

L3

Summary of the Fourteen Points
Make no secret diplomatic agreements.

Allow freedom of the seas in peace and war.

Remove as many economic trade barriers as
possible between countries. 

Reduce stockpiles of military armaments to
lowest point needed for domestic safety.

Adjust colonial claims, giving more
weight to the views of the colonized peoples. 

Evacuate and restore Russian territories seized
during the war.

Restore and protect Belgium’s sovereignty.

Restore French territory and settle the debate
over Alsace-Lorraine.

Adjust Italy’s boundaries according to the 
nationalities of populations living there.

Allow the peoples of the former
Austro-Hungarian Empire to choose their
own governments.

Redraw boundaries of Balkan states based on
nationalities and historical allegiances.

Separate the Ottoman Empire into
independent countries according to
nationality; guarantee all nations access to
the Dardanelles.

Restore and protect Poland as a sovereign
state with access to the sea.

Establish an association of nations to provide
collective security and to ensure peace.

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

11.

12.

13.

14.

W

1. covenant (KUHV uh nuhnt) n. formal agreement.

hat we demand in this war, therefore, is nothing peculiar to
ourselves. It is that the world be made fit and safe to live in;

and particularly that it be made safe for every peace-loving nation
which, like our own, wishes to live its own life, [and] determine its
own institutions. . . . The program of the world’s peace, therefore, is
our only program; and that program, the only possible program as
we see it, is this:

1. Open covenants1 of peace, openly arrived at, after which there
shall be no private international understandings of any kind but
diplomacy shall proceed always frankly and in the public view.

2. Absolute freedom of navigation upon the seas, outside territo-
rial waters, alike in peace and in war, except as the seas may be
closed in whole or in part by international action for the enforcement of
international covenants.

3. The removal, so far as possible, of all economic barriers and the establish-
ment of an equality of trade conditions among all the nations consenting to
the peace and associating themselves for its maintenance.

4. Adequate guarantees given and taken that national armaments will be
reduced to the lowest point consistent with domestic safety.

5. A free, open-minded, and absolutely impartial adjustment of all colonial
claims, based upon a strict observance of the principle that in determining
all such questions of sovereignty the interests of the populations concerned
must have equal weight with the equitable claims of the government whose
title is to be determined. . . .

14. A general association of nations must be formed under specific cove-
nants for the purpose of affording mutual guarantees of political inde-
pendence and territorial integrity to great and small states alike.

Woodrow Wilson: 
The Fourteen Points
In a speech to Congress on January 8, 1918, President 
Wilson laid out America’s war aims and his vision for 
peace after the war. His speech included fourteen key 
points upon which he believed that the peace following 
the war must be based. However, not all of Wilson’s ideas 
were adopted at the Paris Peace Conference.

Thinking Critically
1. Make Inferences  Why does President Wilson think that the Fourteen 

Points are “the only possible program” for the world’s peace?

2. Synthesize Information Which of the Fourteen Points introduced
the idea of the League of Nations?

� President Wilson 
giving a speech in 
1916
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Step-by-Step 
Instruction

Chapter 6 Section 4 199

Objectives
As you teach this section, keep students 
focused on the following objectives to help 
them answer the Section Focus Question and 
master core content.

• Describe the problems Americans faced 
immediately after the war.

• Analyze how these problems contributed 
to the Red Scare.

• Understand how the war changed 
America’s role in world affairs.

L3

Use the information below and the following resource to teach students the high-use word 
from this section. Teaching Resources, Vocabulary Builder, p. 11

High-Use Word Definition and Sample Sentence
 

emergence n. rise or development
The emergence of nationalism in Europe during the late 1800s gave rise to 
the tensions that led to World War I.

L3

Prepare to Read
 

Background Knowledge
Ask students to recall World War I’s 
effects on Europe. Then, review the 
struggle in Congress over the Treaty of 
Versailles. Ask students to predict how 
Americans might have reacted to the 
end of the war.

Set a Purpose
� WITNESS HISTORY Read the selec-

tion aloud, or play the audio.

 

Witness History Audio CD, 
A Difficult Transition

Ask What is Dr. Graham’s reac-
tion to the treatment of African 
Americans after the war? (He is 
discouraged because African Ameri-
cans are not treated equally with 
whites. He makes the point that Afri-
can Americans fought equally in the 
war. Therefore, they should have 
equality after the war.)

� Focus Point out the Section Focus 
Question, and write it on the board. 
Tell students to refer to this ques-
tion as they read. (Answer appears 
with Section 4 Assessment answers.)

� Preview Have students preview 
the Section Objectives and the list of 
Terms and People.

�  
 

Using the Structured 
Read Aloud strategy (TE, p. T20), 
have students read this section. As 
they read, have students outline the 
section’s main ideas in a concept 
web. Reading and Note Taking 
Study Guide

S
E

C
T

IO
N44

Effects of
World War I

Inflation

Red Scare

Role of
women

Effects of the War
Objectives
• Describe the problems Americans faced imme-

diately after the war.

• Analyze how these problems contributed to 
the Red Scare.

• Understand how the war changed America’s 
role in world affairs.

Terms and People
influenza
inflation
Red Scare
Palmer Raids

Nicola Sacco
Bartolomeo Vanzetti
Warren G. Harding
creditor nation

Reading Skill: Identify Main Ideas As you 
read, identify and record the main ideas of this 
section in a concept web like the one below.

Why It Matters The end of World War I produced an unstable
international order. The loss of territory and the harsh reparations
imposed by the Allies encouraged a strong desire for revenge in
Germany. Meanwhile, Lenin’s Soviet Russia threatened revolution
throughout the industrial world. In the United States, the horrors
of the war along with widespread fear of communists and radicals
led Americans to question their political, if not their economic, role in
the world. Section Focus Question: What political, economic, and social
effects did World War I have on the United States?

America Adjusts to Peace
World War I produced significant economic, social, political, and

cultural changes in America and throughout the world. This led to
important, occasionally painful, adjustments.

Flu Epidemic Grips the Nation The movement from war to
peace would have been difficult even in the best of times. But the end
of 1918 and 1919 were not the best of times. In September 1918, an
unusually deadly form of the influenza, or flu, virus appeared.
Research in recent years shows that the 1918 influenza virus was
originally a bird flu that mutated to spread to humans. Many histori-
ans now believe that the virus originated in the United States, then
traveled around the world. Once the virus began, it spread like a
wildfire and killed millions worldwide like a predator feasting on its
prey. The great influenza pandemic, coming on the heels of the Great
War, gave a sense of doom and dread to people around the globe.

�  Members of the famous 369th Infantry 
Regiment are welcomed home in New 
York City, 1919.

A Difficult Transition
The service of African Americans during the war 
renewed hopes for equal rights for African 
Americans. However, the reality changed little.

“It is necessary now as never before that the 
black man press his claims as an American 

citizen. . . . The Government laid claim to him, 
both body and soul, and used him as freely as if he 
were the equal of any other man behind the 
guns. . . . The path he had to walk was just as 
rough, the load he had to carry was just as heavy, 
and the life he gave just as sweet, as that of any 
other man who laid his all upon the altar. He should 
contend, therefore, for every privilege, every com-
fort, every right which other men enjoy.”

—Dr. A. A. Graham, African American leader

WITNESS HISTORYWITNESS HISTORY AUDIO
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The Spread of Influenza in the United States 
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After September 21

The Influenza Pandemic 
Hits the United States

People who contracted the influenza virus 
(above) often complained of “body aches so 
intense they felt like bones breaking.” Many 
people avoided public places, and others, 
like these ballplayers (right), wore masks 
when they went outside. 

The influenza attack of 1918 was a pandemic, an 
epidemic that affects many people all over the world. 
Oddly, the virus hit men and women in their twenties 
and thirties the hardest, rather than children and the 
elderly. The flu pandemic killed 550,000 Americans, 
including 50,000 soldiers. Worldwide, it probably 
claimed between 50 and 100 million lives.
Describe how the influenza virus spread 
in the United States.

Most of the virus’ 
 victims in the 
  United States died between mid-
  September and early December 1918.

The Influenza Pandemic 
Hits the United States

Women and African Americans Confront New Realities Women and
African Americans made significant advances during the war. However, the end
of the war also spelled the end of wartime economic opportunities for both groups.
A postwar recession, or economic slowdown, created a competitive job market. By
1920, there were fewer women in the workforce than there had been in 1910. 

In northern industrial cities, African American workers vied with returning
soldiers for jobs and housing. During the hot summer of 1919, race riots erupted
in cities throughout the country. The worst, in Chicago, was triggered by the
drowning of a young black man by whites, and went on for 13 days. In 1921, vio-
lence erupted in Tulsa, Oklahoma, when armed African American men—many of
them returning veterans—tried to protect a young black man from lynching. By
the time the Tulsa race riots were over, at least 10 whites and 26 African Ameri-
cans were dead. In one African American neighborhood, white rioters burned
35 city blocks to the ground.

Inflation Leads to Labor Unrest During the war, inflation, or rising prices,
had been held in check. After the conflict, Americans rushed to buy consumer
goods rather than war bonds. The scarcity of these goods, coupled with wide-
spread demand, caused inflation. During the war, the price of corn, wheat, cotton,

Teach
 

America Adjusts 
to Peace

Instruct
� Introduce: Key Term Remind 

students that during the war the 
economy was strong. Women, Afri-
can Americans, and Mexican Ameri-
cans were working and earning 
money. After the war, there was a 
shift from wartime production to 
peacetime production. Ask students 
to locate the word inflation in the 
text and give the definition. Ask 
What impact might inflation 
have on people’s spending 
power? (They might not be able to 
buy as much because items would 
cost more.)

� Teach Explain that there were 
multiple causes of hardship follow-
ing the war. Have students discuss 
the images and map on this page. 
Ask What made the influenza 
that spread in 1918 into a pan-
demic? (It spread quickly around 
the country and the world, causing 
many deaths.) Why was there a 
decrease in the number of 
women and African Americans 
in the workforce following the 
war? (Their jobs were given to 
returning white soldiers.) What 
caused the sharp rise in infla-
tion after the war? (People stopped 
buying war bonds and began buying 
consumer goods. Fewer of these goods 
were produced during the war, lead-
ing to a shortage. That, coupled with 
high demand, led to skyrocketing 
prices.)

Independent Practice
Organize students in three groups. 
Assign each group a separate red head-
ing describing problems that plagued 
Americans following the war. Have 
each group summarize their red head-
ings. Then, have students share their 
summaries.

Monitor Progress
As students fill in their main idea con-
cept webs, circulate to make sure that 
they understand the effects of World 
War I on Americans. For a completed 
version of the main idea concept web, 
see Note Taking Transparencies, B-98.

L1
 

Special Needs Students L2
 

Less Proficient Readers

Remind students that they can use text headings to 
get an idea of what a section is about. Have them 
read the section title and all the headings in the sec-
tion. Ask students to use the headings to answer this 

question: What problems did Americans face after 
World War I? Have students refer to the headings to 
explain their answer.

L3
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cattle, and other agricultural goods had risen, encouraged by Hoover’s policies.
After the war, prices fell sharply, making it difficult for farmers to pay their
mortgages or buy what they needed for the next growing season. This began a
long period of tough times for farmers.

Industrial workers also felt the pain of inflation when their wages did not buy
as much as they had during the war. In 1919, more than 4 million workers, or
20 percent of the workforce, went on strike at one time or another. Demanding
rewards for their wartime patriotism, workers struck for higher wages and
shorter workdays. In Boston, even the police force struck. The workers won some
of the strikes, but they lost far more. When some strikes turned violent, the pro-
management press blamed the presence of radicals among the strike leaders.

How did the economic situation after the war lead to 
labor unrest?

Vocabulary Builder
emergence–(ee MER juhns) n.
rise or development

Guilty or Innocent?
Rosina Sacco visits her husband, 
Nicola Sacco, and Bartolomeo 
Vanzetti as the two men wait in the 
prisoners’ dock during their famous 
trial. Debate whether both were truly 
guilty still continues.

The Red Scare
The reaction against labor was partly spurred by a wave of fear of radicals and

communists. The emergence of the Soviet Union as a communist nation, which
began in 1917, fed these fears. Communist ideology called for an international
workers’ revolution as a prelude to the death of capitalism. To this end, Soviet
leader Vladimir Lenin encouraged and supported revolutions outside of his
country. In Central and Eastern Europe, a series of communist revolts did break
out, making it seem like the worldwide revolution was starting.

Fear of Communism Starts the Red Scare This revolutionary activity
abroad, coupled with strikes across the United States, prompted the first Amer-
ican Red Scare, a wave of widespread fear of suspected communists and radicals
thought to be plotting revolution within the United States. Real revolutionary
activity inside America gave substance to the scare. Authorities discovered
bombs mailed to important industrialists and government officials, including
Attorney General A. Mitchell Palmer. Suspected anarchists, members of a radi-
cal political movement, exploded bombs in cities across America.

As the leading law-enforcement official, Palmer mounted a broad offensive
against radicals in the United States in 1919 and 1920. In a series of raids in
early 1920, known as the Palmer Raids, police arrested thousands of people,
some who were radicals and some who were simply
immigrants from southern or Eastern Europe. Most
were never charged or tried for a crime. The govern-
ment then deported hundreds of radicals.

To many, these actions seemed to attack the liber-
ties that Americans held most dear. A group of people
in New York City formed the American Civil Liber-
ties Union (ACLU) in 1920 to protect these liberties.
The ACLU tried to do this by becoming involved in
important court cases. To this end, the ACLU
became involved in one of America’s most contro-
versial court cases: the trial of Nicola Sacco and
Bartolomeo Vanzetti.

Sacco and Vanzetti Are Executed Nicola Sacco
(SAH koh) and Bartolomeo Vanzetti (van ZEHT ee)
were Italian immigrants and known anarchists.
They were charged with shooting and killing two
men during a holdup at a shoe factory in a town

The Red Scare

Instruct
� Introduce: Key Term Have stu-

dents find the key term Red Scare 
(in bold) in the text and explain its 
meaning. Tell students that commu-
nists were often called “reds.”

� Teach Explain to students that 
while Americans were battling the 
influenza epidemic, labor unrest, 
and rising inflation, they harbored a 
fear of a political unrest. Ask What 
caused the Red Scare? (Vladimir 
Lenin encouraged and supported 
revolutions outside his country. Rev-
olutions occurred in some European 
nations. Violent radicals exploded 
bombs in cities across America.) 
How did the government 
attempt to stop the Red Scare? 
(They arrested people who were radi-
cals or who they thought might be 
radicals.) Why was the ACLU 
formed? (Its founders feared that 
the government’s attempts to respond 
to the Red Scare threatened Ameri-
cans’ liberties. The ACLU was 
formed to protect civil liberties.)

� Quick Activity Display Color 
Transparency: Reaction to Radicals. 
Use the lesson suggested in the 
transparency book to guide a discus-
sion about the driving force behind 
the Red Scare. Color Transparencies 
A-88

Independent Practice
Have students complete the worksheet 
Viewpoints: The Red Scare to under-
stand how the fear of communism led 
to the Red Scare and the resulting pro-
tests of the ACLU and other groups. 
Teaching Resources, p. 25

Monitor Progress
To check students’ understanding, 
point out the picture of the Wall Street 
bombing. Ask students to describe how 
such an incident could lead to an ele-
vated fear of radical political activity.

Answer

 

After the war, the economy slowed and 
inflation rose. The recession caused a 
competitive job market, just as soldiers 
were returning from the war and seek-
ing jobs. People fought for their jobs and 
for their rights as workers.

Red Scare At the end of the war, Americans had a 
general feeling of distrust toward immigrants, for-
eigners, and radicals. This distrust turned to paranoia 
as Americans witnessed a wave of strikes, the Chi-
cago race riot, and a series of bombings by suspected 
anarchists. During the Red Scare, civil liberties were 
frequently violated or ignored. Often, people were 

suspected merely because of their ethnic back-
grounds. When a clothing salesman stated that Lenin 
was smart, he was sentenced to six months in jail. 
Hysteria similar to the Red Scare took place after 
World War II, when Senator Joseph McCarthy 
accused unnamed high government officials and 
military officials of being communists.

L3
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near Boston. Eyewitnesses of the event said the robbers “looked Italian.” Sacco
and Vanzetti were arrested and charged with the crime. Even though the ACLU
provided defense counsel, the two men were found guilty in a swift and decisive
trial, despite the fact that there was little hard evidence against them. Some
prominent legal scholars, intellectuals, and liberal politicians charged that the
convictions were based more on Sacco and Vanzetti’s ethnicity and political
beliefs than on the facts of the crime. Nevertheless, on August 23, 1927, the two
men were put to death in the electric chair.

At its worst, hysteria accompanied by violence characterized the Red Scare.
Mobs attacked suspected radicals, abused immigrants, and committed crimes
in the name of justice. But eventually, the great fear ended. Americans saw that
democracy and capitalism were more powerful in the United States than
Lenin’s call for worldwide revolution. By the summer of 1920, the Red Scare
hysteria, like the great influenza, had run its course.

How did the rise of communism in the Soviet Union contribute 
to the Red Scare?

Americans Embrace Normalcy
Woodrow Wilson hoped that the presidential election of 1920 would prove

that Americans supported both the League of Nations and his vision of the role
the United States should play in the world. He suggested that electing Demo-
cratic presidential candidate James M. Cox of Ohio would show support for the
League. The election of Republican candidate Warren G. Harding of Ohio would
serve as a final rejection of the League.

Harding had a different view of the presidential race. He knew that national
elections seldom turned on a single issue. Harding campaigned for a rejection of
Wilsonian idealism. He was tired of progressive reforms and foreign crusades.
Harding called for a return to “normalcy,” by which he meant the “normality” of

The Wall Street Bombing
On September 16, 1920, just days 
after Sacco and Vanzetti’s murder 
indictment, a horsecart filled with 
dynamite exploded in the financial 
heart of New York City. The explosion 
and flying debris killed about 
40 people and caused the New York 
Stock Exchange to close early that 
day. Investigators suspected that 
anarchists had staged the bombing, 
but the culprits were never found.

Americans Embrace 
Normalcy

Instruct
� Introduce Have students read the 

blue and red headings in this sec-
tion. Ask them to use the headings 
to predict how America changed 
after the Red Scare. Then, have 
them read to evaluate their predic-
tions.

� Teach Ask Why did Warren 
Harding win the presidential 
election? (Americans were tired of 
Wilson’s progressive reforms and for-
eign involvement. They wanted to 
return to what they believed had 
been simpler times, before World 
War I.) Using the Think-Write-Pair-
Share strategy (TE, p. T23), have 
students discuss the shift in the U.S. 
role in international affairs. Ask 
Why was it unlikely that Ameri-
cans’ lives would return to pre-
war state of “normalcy”? (The 
United States emerged as an eco-
nomic world leader. It would be 
impossible for it to stay out of inter-
national affairs.)

Independent Practice

 

Have students identify 
main ideas by completing the con-
cept web from the beginning of the 
section.

Monitor Progress
As students fill in their concept webs, 
circulate to make sure that they under-
stand the effects of the end of World 
War I on Americans. For a completed 
version of the concept web, see Note 
Taking Transparencies, B-98.

Answer

 

The Soviet Union’s leader, Vladimir 
Lenin, supported the spread of commu-
nism. He encouraged revolutions out-
side the Soviet Union. Many Americans 
feared that there would be a revolution 
in the United States.

L4
 

Advanced Readers L4
 

Gifted and Talented Students

Remind students that Woodrow Wilson and Warren 
Harding had two distinct philosophies. Harding cam-
paigned with the slogan “Let us return to normalcy.” 
He stated, “America’s present need is not heroics but 
healing.”

Have students conduct research and write an essay 
comparing and contrasting the two men’s philoso-
phies and actions as President. Have them decide 
which President they believe was the most effective 
and explain why.

L3
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Assessment

what he believed had been a simpler time before Wilson took office in 1913.
Harding won in a landslide, and Republicans won control of Congress, as well.
Americans had decisively rejected Wilson’s ideas.

A Quiet American Giant Despite Harding’s election and all it implied, the
United States did not plan to totally withdraw from world affairs. By 1920, the
United States was an economic giant. It was the richest, most industrialized
country in the world. Even before the war, America led all other nations in
industrial output. Now, British and French demands for American goods cre-
ated an immense trade imbalance. Europeans had to borrow money from Amer-
ican bankers and obtain lines of credit with American business firms to pay for
the goods.

This situation fundamentally changed America’s economic standing in the
world. The United States was now the largest creditor nation in the world,
meaning that other countries owed the United States more money than the
United States owed them. World War I shifted the economic center of the world
from London to New York City. The United States embraced its new role as a
quiet giant. A world without America playing a major economic role had become
simply impossible to conceive.

The World Adjusts to a New Order World War I had caused sweeping
changes around the globe. German and Russian monarchies toppled, and new
forms of government were created. The Austro-Hungarian and Ottoman
empires ceased to exist. Britain and France emerged from the war victorious
but economically and politically weakened. In contrast, the victorious United
States came out of the war strong, confident, and prosperous.

An old order five hundred years in the making had collapsed in just a few
years. It was as if the world’s compass was out of whack and no one knew where
to turn for directions. The United States was unsure of the requirements of its
new status. Could America retreat into isolationism in political but not eco-
nomic affairs? After rejecting the League of Nations, how could it exert its moral
authority in the world? Americans would wrestle with these questions—and
many others—in the decades ahead.

Why did the United States become the leading 
economic power after World War I?

Progress Monitoring Online
For: Self-test with vocabulary practice
Web Code: nea-0608

Comprehension
1. Terms and People For each item 

below, write a sentence explaining its 
significance to events in the United 
States after World War I.
• influenza
• inflation
• Red Scare
• Palmer Raids
• Nicola Sacco
• Bartolomeo Vanzetti
• Warren G. Harding

2. Reading Skill: 
Summarize Use your concept web to 
answer the Section Focus Question: 
What political, economic, and social 
effects did World War I have on the 
United States?

Writing About History
3. Quick Write: Write a Thesis 

Statement Write a thesis statement 
for a cause-and-effect essay on the 
effects of World War I on the United 
States. Your thesis statement should 
state a point you will argue.

Critical Thinking
4. Analyze Information How did the 

influenza pandemic make the transition 
from war to peace more difficult?

5. Determine Relevance How does the 
Sacco and Vanzetti case demonstrate 
the mindset of the Red Scare?

6. Draw Inferences How did Ameri-
cans both reject and embrace the new 
global influence of the United States?

A Return to “Normalcy”
The election of 1920 was the first 
presidential election in which women 
were allowed to vote under the Nine-
teenth Amendment. American voters 
overwhelmingly elected Warren G. 
Harding, who promised a return to 
simpler days.

L4

L2

L1 L2

Assess and Reteach
 

Assess Progress
� Have students complete the Section 

Assessment.

� Administer the Section Quiz. 
Teaching Resources, p. 29

� To further assess student under-
standing, use Progress Monitoring 
Transparencies, 94.

Reteach
If students need more instruction, 
have them read the section summary.

Reading and Note Taking 
Study Guide

Adapted Reading and 
Note Taking Study Guide

Spanish Reading and 
Note Taking Study Guide

Extend
Ask students to suppose that they are 
living during World War I. Have them 
write a news article about one particu-
lar aspect of the impact of the war on 
Americans in the postwar period. Have 
volunteers read their articles to the 
class.

Answer

 

After World War I, Britain and France 
bought many American goods. They had 
to borrow money from American bank-
ers to pay for the goods. The United 
States became the largest creditor 
nation in the world.

Section 4 Assessment
 

1. Sentences should reflect an understand-
ing of each term or person listed.

2. The United States changed after World 
War I. Politically, Americans tired of Wil-
son’s foreign policy and elected a new 
President who promised a “return to nor-
malcy.” The nation was gripped by the 
Red Scare and repressive reactions to it. 
Economically, Americans endured rising 
inflation and a competitive job market. 
Socially, Americans faced the deadly 
influenza pandemic, confronted ques-

tions about the rights of women and Afri-
can Americans, and dealt with fears 
about a communist revolution.

3. Students’ thesis statements should per-
tain to an effect of World War I on the 
United States and should state a view-
point about that effect.

4. The influenza pandemic killed many 
people and created a sense of doom and 
dread.

5. The Sacco and Vanzetti case shows how 
much Americans feared radicals. The 
two men were convicted largely because 

of circumstantial evidence and suspicion 
based on their ethnicity and past actions.

6. Americans rejected the country’s new 
global influence by returning to political 
isolationism. They embraced it by 
becoming the largest creditor nation.

For additional assessment, have students access 
Progress Monitoring Online at Web 
Code nea-0608.

L3
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C
H
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ER66
Quick Study Guide
� Have students use the Quick Study 

Guide to prepare for the chapter 
test. Students may wish to refer to 
the following sections as they 
review:

Causes and Effects of America’s Entry 
into World War I
Section 1
Section 2
Section 3
Section 4

Views on America’s Decision to Fight 
or Not to Fight
Section 1

Key Military Engagements Involving 
American Troops
Section 3

Key Events During and After World War I
Section 1
Section 2
Section 3
Section 4

� For additional review, remind 
students to refer to the Reading and 
Note Taking Study Guide.
Section Note Taking
Section Summaries

� Have students access Web Code 
nep-0610 for this chapter’s 
History Interactive timeline, 
which includes expanded entries 
and additional events.

� If students need more instruction on 
analyzing graphic data, have them 
read the Skills Handbook, 
p. SH21.

For Progress Monitoring Online, 
refer students to the Self-test 
with vocabulary practice at 
Web Code nea-0609.

L1
 

Special Needs Students L2
 

English Language Learners L2
 

Less Proficient Readers

Use the following study guide resources to help stu-
dents acquiring basic skills:
Adapted Reading and Note Taking Study Guide
• Section Note Taking
• Section Summaries

Use the following study guide resources to help 
Spanish-speaking students:
Spanish Reading and Note Taking Study Guide
• Section Note Taking
• Section Summaries

Quick Study Guide66C
H

A
P

T
E

R

1914
President Wilson 
announces American 
neutrality in World War I

1914
Assassination of 
Austrian archduke 
triggers World War I

1915
Sinking of the 
Lusitania angers 
Americans

1915
Poison gas first used 
on Western Front

1916
More than 2 million 
casualties suffered in 
battle of Verdun and 
battle of the Somme 
on Western Front

In America

Around the World

 Woodrow Wilson 1913–1921Presidential Terms

Progress Monitoring Online
For: Self-test with vocabulary practice
Web Code: nea-0609

� Causes and Effects of America’s Entry 
into World War I

� Views on America’s Decision to Fight 
or Not to Fight

� Key Military Engagements 
Involving American Troops

Causes
• Many Americans have cultural ties with
   Britain and France.

• Reports of German atrocities in Belgium
   outrage Americans.

• Germany continues its policy of unrestricted
   submarine warfare, despite promises to stop.

• In the Zimmermann note, Germany offers 
   Mexico the chance to regain lost U.S. territory.

Effects
• The Allies defeat the Central Powers.

• The Government’s role in daily life increases. 

• African Americans and Mexican Americans
   migrate north. 

• More women enter the workforce.

• The United States refuses to join the League
   of Nations.

• The United States becomes a leading 
   economic power.

America’s Entry Into World War I

Isolationists

Internationalists

Interventionists

Believed the United States should isolate
itself from all foreign conflicts

Believed the United States should actively
work for peace but not enter the war

Believed the United States should intervene in
the war on the side of the Allies, protect U.S.
interests, and fulfill U.S. obligations

Quick Study Timeline

• Cantigny
• Château-Thierry
• Belleau Wood
• Second Battle of the Marne
• Amiens
• Saint-Mihiel
• Meuse-Argonne Offensive
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Tell students that the main issues for this 
chapter are America Goes to War, Civil Liber-
ties and National Security, and Checks and 
Balances, and then ask them to answer the 
Issues You Learned About questions on this 
page. Discuss the Connect to Your World top-
ics, and ask students to complete the project 
that follows.

American Issues Connector
1. The United States has gone to war 

to protect Americans’ freedoms and 
rights, gain economic benefits, aid 
its allies, expand its borders, or 
increase its power and influence.

2. Germany continued to sink unarmed 
ships and also attempted to send the 
Zimmermann note to Mexico.

3. Some Americans did not believe that 
the United States should enter a 
war fought in Europe.

4. People accused of a crime have the 
right to a fair trial by a jury of 
their peers and the right to legal 
representation.

5. Some people believed that the men 
were convicted because of their 
ethnicity.

6. In the Palmer Raids, police arrested 
thousands of people who were 
believed to be radicals. In fact, many 
of them were innocent immigrants.

7. The executive branch can make 
treaties, but the Senate must ratify 
treaties.

8. Although the Treaty of Versailles 
originated in the executive branch, 
when presented to Congress, the 
legislative branch, it was defeated.

Connect to Your World
Students’ paragraphs should reflect 
sound research and a clear under-
standing of chemical warfare.

L1
 

Special Needs Students L2
 

English Language Learners L2
 

Less Proficient Readers

Use the following study guide resource to help stu-
dents acquiring basic skills:
Adapted Reading and Note Taking Study Guide
• American Issues Journal

Use the following study guide resource to help 
Spanish-speaking students:
Spanish Reading and Note Taking Study Guide
• American Issues Journal

1917
United States declares 
war on Germany

1919
United States 
Senate rejects  
membership in 
League of Nations

1918
Armistice with 
Germany ends war

1918–1919
Deadly influenza pandemic 
sweeps across the world

19201917 1918 1919

American Issues
Connector

By connecting prior knowledge with what you have learned in this chapter, you can 
gradually build your understanding of enduring questions that still affect America 
today. Answer the questions below. Then, use your American Issues Connector study 
guide (or go online: www.PHSchool.com Web Code: neh-7903).

Issues You Learned About

• America Goes to War The United States has been involved 
in two global conflicts.

1. How has the United States made the decision to declare war in 
past conflicts?

2. In 1916, Wilson won reelection using the campaign slogan “He 
kept us out of war,” but less than a year later, the United States 
joined World War I. What happened to change Wilson’s mind?

3. Why did some Americans oppose American involvement in 
World War I?

• Civil Liberties and National Security At times, Americans’ 
civil liberties are curtailed, resulting in major debates over 
constitutional rights and powers.

4. How does the Constitution guarantee that accused criminals will 
receive fair trials?

5. Why did some people protest the execution of Sacco and 
Vanzetti?

6. Describe another event during the Red Scare that seemed to 
curtail civil liberties.

• Checks and Balances Responsibilities are shared among 
the three branches of the federal government.

7. Which branch of the government has the power to make 
treaties?

8. How did the battle over the Treaty of Versailles demonstrate the 
ways in which the different branches of the federal government 
may void one another’s decisions?

Connect to Your World

Technology and Society World War I witnessed the first 
widespread use of chemical weapons, including chlorine gas, 
mustard gas, and phosgene. Despite efforts to ban their use and 
development, chemical weapons continue to pose a threat today. 
Go online or use library resources to learn more about the Chemical 
Weapons Convention (CWC) and the Organization for the 
Prohibition of Chemical Weapons. Write two paragraphs 
summarizing the scope and purpose of the CWC and the actions 
taken by the organization to prohibit the spread and use of 
chemical weapons.

For: Interactive timeline
Web Code: nep-0610

Connect to Your World Activity

For additional review of this chapter’s 
enduring issues, remind students to 
refer to the Reading and Note Taking 
Study Guide American Issues Journal.
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Chapter 
Assessment

Terms and People
1. The Western Front was a critical 

series of battle lines in France and 
Belgium; it was characterized by 
stalemate and trench warfare.

2. Creel was the director of the Com-
mittee on Public Information; he 
gave speeches and distributed 
pamphlets and posters that both 
dramatized the needs of America 
and its allies and highlighted the 
cruelty of the enemy.

3. The League of Nations was an 
organization of nations established 
at the end of World War I. Its goal 
was to prevent war by providing a 
forum for peace discussions and 
negotiations. It was unsuccessful 
in large part because the United 
States did not become a member.

4. Reparations are payments for the 
repair of war damages. Britain and 
France wanted Germany to pay 
reparations.

5. Influenza is the flu virus. After 
World War I, it decreased the 
world’s population in an epidemic 
that killed millions.

Focus Questions
6. World War I was caused by a mili-

tary buildup among European 
countries, a heightened sense of 
militarism and nationalism, and a 
series of alliances that caused the 
war to expand throughout Europe. 
The United States entered the war 
because Germany began infringing 
on Americans’ rights and safety.

7. Men on the home front left their 
jobs to fight in the war. Women and 
African Americans went to work to 
fill those jobs. Mexican Americans 
migrated to take agricultural jobs. 
People conserved food and bought 
Liberty Bonds to support the war 
effort.

8. Americans provided needed rein-
forcement to the Allies. They were 
able to help push back the Ger-
mans. Germany agreed to peace 
talks because of Wilson’s Fourteen 
Points.

9. The United States changed after 
World War I. Socially, Americans 
endured the deadly influenza pan-
demic and encountered fears about a 

communist revolution. Economically, they 
faced rising inflation and a competitive job 
market. Politically, they tired of Wilson’s 
foreign policy and elected a new President 
who promised a “return to normalcy.”

Critical Thinking
10. World War I broke out because of rising 

international tensions, heightened mili-
tarism and nationalism, and the Euro-
pean alliance system.

11. It was intercepted by the British, an ally 
of the United States, and the German 
response was belligerent.

12. Sample answer: Inaccurate; during the 
war, the government wanted to convince 
Americans that the war was just. It over-
emphasized the cruelty of the Germans to 
appeal to Americans’ emotions.

13. Wilson took note that women had success-
fully performed jobs once reserved for 
men. He reasoned that if they were able to 
do equal work, they deserved an equal 
voice in politics.

Chapter Assessment

Terms and People
1. Define Western Front. What characterized this region 

during World War I?

2. Who was George Creel? What methods did he introduce to 
“sell America”?

3. What was the League of Nations? How successful was the 
League of Nations?

4. Define reparations. What stance did Britain and France take 
on reparations?

5. Define influenza. What effect did it have on the world’s pop-
ulation immediately after World War I?

Focus Questions
The focus question for this chapter is What caused the United 
States to become involved in World War I, and how did 
the United States change as a result of its involvement?
Build an answer to this big question by answering the focus 
questions for Sections 1 through 4 and the Critical Thinking 
questions that follow.

Section 1
6. What caused World War I, and why did the United States 

enter the war?

Section 2
7. How did the war affect Americans at home?

Section 3
8. How did Americans affect the end of World War I and its 

peace settlements?

Section 4
9. What political, economic, and social effects did World War I 

have on the United States?

Critical Thinking
10. Recognize Causes  Identify and explain the causes of 

World War I.

11. Analyze Credibility  How do you know the Zimmermann 
note was a reliable source? Explain.

12. Distinguish False 
From Accurate 
Images  Is the image to 
the right an accurate or 
inaccurate image of 
Germans during World 
War I? Why do you 
think the artist chose this 
representation?

13. Draw Conclusions  
How did Wilson arrive at 
the decision that women 
deserved the right to 
vote?

14. Summarize  What was 
the main goal that Wilson 
wanted to accomplish 
with the Fourteen Points?

15. Categorize  Who were the main groups of senators opposed 
to the Versailles Treaty, and what positions did they hold? 
Who supported the treaty?

16. Express Problems Clearly  What problems led to a weak 
postwar economy?

17. Determine Relevance  How did the presidential election 
of 1920 show Americans’ rejection of Wilson’s ideas?

Writing About History
Drafting
• Develop a thesis that clearly states the causal relationship 

between your event and its main causes.

• Choose an organizational structure for your essay.

• Write an introduction, several body paragraphs, 
and a conclusion.

Revising
• Use the guidelines on page SH11 of the 

Writing Handbook to revise your essay.

Write a Cause-and-Effect Essay World War I both caused 
and affected many different events around the world. Write an 
essay in which you explain how several different causes led to an 
event or trend that occurred during World War I. Consider one of 
the following topics: the stalemate on the Western Front, the 
increased role of women in the war effort, or the defeat of the 
Treaty of Versailles in the United States.

Prewriting
• Choose the topic above that interests you the most. Consider 

what caused the event in question.

• List the multiple causes. Conduct research if necessary to gather 
more information.
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Document-Based 
Assessment

14. Wilson wanted to establish lasting peace.

15. The irreconcilables opposed any treaty 
with mention of a League of Nations. They 
wanted America to remain isolationist. 
The reservationists, including Henry 
Cabot Lodge, wanted the treaty to be mod-
ified. In particular, they feared that the 
treaty superseded the power of Congress 
to decide to declare war. Some fellow Dem-
ocrats did support the treaty but voted 
against it when Wilson asked them to.

16. There was a shift from the production of 
war goods to consumer goods. There was a 
simultaneous increase in demand for 

consumer goods. Limited supply led to 
inflation. In addition, as the soldiers 
returned and wanted their jobs back, the 
job market became very competitive.

17. Americans elected Warren G. Harding, 
who proposed a “return to normalcy,” 
which did not include involvement in 
foreign affairs. This showed their rejection 
of Wilson’s ideas.

Answers

1. B 2. B 3. C
4. Responses should show a clear 

understanding of the opposing 
viewpoints about the U.S. war effort.

Writing About History
As students begin the assignment, refer them 
to page SH12 of the Writing Handbook for 
help in writing a cause-and-effect essay. 
Remind them of the steps they should take to 
complete their assignment, including pre-
writing, drafting, and revising.

Students’ cause-and-effect essays should 
state the factors that caused the event and 
the effects that followed. They should be 
organized either in chronological order or 
order of relative importance, and should use 
supporting facts and details. For scoring 
rubrics, see Assessment Rubrics.

� To help students understand the 
documents, give them the following 
TIP Use your knowledge of the 
subject and clues in the docu-
ment to identify the writer’s 
viewpoint.

� To provide students with further 
practice in answering document-
based questions, go to Test Prep 
With Document-Based Assessment.

� If students need more instruction 
on analyzing primary sources, have 
them read the Skills Handbook, 
p. SH21.

Document-Based Assessment

Americans for and Against the War
Both before and after the U.S. entry into World War I, Americans 
differed in their opinions about the war. While most Americans 
demonstrated their patriotism with enthusiasm by buying war 
bonds, conserving food, and enlisting in the army, others, 
including Quakers and pacifists, continued to oppose the war. 
Use your knowledge of Americans’ opinions on World War I and 
the following documents to answer questions 1 through 4.

Document A
“I find myself a soldier among millions of others in the great 

Allied Armies, fighting for all I believe to be right and civilized 
and humane against a power which is evil and which threatens 
the existence of all the rights we prize and the freedom we 
enjoy, although some of you in California as yet fail to realize it. 
It may seem to you that for me this is all quite uncalled for, that 
it can only mean the supreme sacrifice for nothing or some of 
the best years of my life wasted, but I tell you that not only am I 
willing to give my life to this enterprise . . . but that I firmly 
believe if I live through it to spend a useful lifetime with you, 
that never will I have an opportunity to gain so much honorable 
advancement for my own soul, or to do so much for the cause of 
the world’s progress. . . .”

—Harry Butters, an American volunteering

with the Allies in 1915

Document B
“I could not look at those long lines of fine looking men, marching 

so gaily along, and with so little realization of what it all means, 
without a fresh outburst of tears. How little they realized that 
they were endorsing a system which means that great armies of 
splendid manhood shall go forth and slay other great armies. And 
why? Because stupid diplomats were too avaricious [greedy], too 
selfish, too ambitious to sanely handle the affairs entrusted to 
their care. . . . And yet we, blind and stupid as we are, are rushing 
into the same horrible cataclysm [disaster].”

—Lella Secor

Document C
“It was quite black out there on the Atlantic and in the 

blackness the [Lusitania’s] life-boats alternately rose on the 
crests of the waves and sank into the black valley between. 
The boats carried women and children whose hair hung in 
icicles over their shoulders. . . . Now and then a half-dead 
passenger uttered a shriek of pain or of anguish as she realized 
that a friend or relative had died in her arms. . . . Meanwhile, 
in the dark hull of the German submarine, the captain 
watching through the periscope finally turned his head away. 
Even this man, agent of Prussian cruelty, had witnessed a 
scene upon which he did not care to gaze.”

—Wesley Frost, giving a speech sponsored by

the Committee on Public Information

Document D

1. Which of the documents above reflects the views of a 
pacifist opposed to the war?
A Document A
B Document B
C Document C
D Document D

2. The speech in Document C is designed to promote
A sympathy for the sailors on the German U-boats.
B sympathy for the innocent victims of a U-boat attack.
C support for pacifists.
D support for the British.

3. What point of view does Document D express?
A Interventionist
B Internationalist
C Isolationist
D Pacifist

4. Writing Task  Why did some Americans support the war 
effort while others opposed it? Use your knowledge of 
World War I and specific evidence from the documents to 
support your answer.
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